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DISCRIMINATION PROHIBITED 


No person in the United States, shall, on the ground of race, color, 
or national origin, be excluded from participation in, be denied the : 
benefits of, or be subjected to discrimination under any program or a 


activity receiving Federal financial assistance, or be so treated on 
the basis of sex uncer most education programs or activities receiving 


Federal assistance. 
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_ This publication was prepared for the Council of Chief State School 
Officers by the Resource Center on Sex Roles in Education. It was prepared 
under contract #300-76-0456 for the U.S. Department of Health, Education, and 

Welfare, Office of Education, under the auspices of the Women's Educational 
Contractors undertaking such projects under Government sponsor- 


Equity Act. 
ship are encouraged to express freely their professional judgment in the con- 
Points of view stated, do not, therefore, necessarily 
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a Preface 


This session outline and the accompanying participants' materiais comprise 
one component of a multicomponent workshop package developed by the Resource 
Center on Sex Roles in Education under a subcontract with the Council of Chief 
State School Officers (CCSSO).. This package, entitled Implementing Title IX 
and Attaining Sex Equity: A Workshop Package for Elementary-Secondary Educa~ 
tors, 1s designed for use by persons Implement ing training or staff development 
efforts for education personnel and interested citizens in the implementation 
of Title IX of the Education Amendments of 1972 and the attainment of sex 
equity in elementary-secondary schools. 

The workshop package was field-tested by subcontractors in 11 regional 
workshops as a part of the CCSSO Title IX Equity Workshops Project. This 
project was funded under contract 300-76-0456 with the Women's Program Staff, 
U. S. Office of Education, Department of Health, Education, and Welfare. 

Funds to support the printing of participant materials used in the field- 
test workshops..were provided by the National Institute of Educations, Depart- 
ment of Health, , Education, and’ Welfare. 


Shirley McCune and Martha Matthews are the coeditors of the Workshop 
Package. This session outline and participant materials were developed by 
Shirley McCune and Martha Matthews; Martha Matthews' time Was partially 
supported by funds from the Ford-Foundation. Persons who have authored or 
contributed to'other outlines and materials within the total package include: 
Linda Stebbins, Nancy Ames, and I1lana Rhodes (Abts Associates, Cambridge, Mass.); 
Judy Cusick, Joyce Kaser, and Kent Boesdorfer (Resource Center on Sex Roles in 
Education, Washi ton, D. C.); Myra Sadker and David Sadker (American University, 
Washington, D. Ci)ssBarb Landers (California State Department of Education, \ 
“i ae California); and Janice Birk (University-of-Maryland,-Gol ege: Parks---—— —— 
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The CCSSO, the Resource Center on Sex Roles in Education, and the coeditors 
of the package gratefully acknowledge the assistance and advice of M. Patricia 
Goins, Project Monitor, Women's Program Staff, U. S. Office of Education, and 
Joan Duval, Director, Women's Program Staff, in the implementation of the _con- 
tract. Grateful acknowledgement is also given to Sarita Schotta, Senior Research 
Associate, National Institute of Education for monitoring the contract which 
provided funds for the editing and printing of the field-test materials. Special 
gratitude is extended to the personnel of the 15 organizations who.field-tested ~.-— 
the Package in regional workshops for their efforts, their patience, and their 
support throughout the implementation of the Title IX Equity Workshops Project. 
These organizations and the project contact person in each include: 


As at - HEW Region 
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‘III 


IV 


tonne yy: 


Vil 


~ 


Organization 


New England Equal Educa~ 
tion Center’ 

38 Woodland Street ~ 

Hartford, Connecticut 06105 


New York State Department, 
of Education: 

99 Washington Avenue 

Albany, New York 12230 


West_ Virginia: ‘Department of 


“Education 
Capitol Complex, B-252 
Charleston, West Virginia , 
25305 


University of Miami 
P. 0. Box 8065 


Coral Gables, Florida 33124 


Michigan Education Associa- 
tion. 

P. 0. Box 673 

East Lansing, Michigan 48823 


Northern Illinois University 
101 Gabel 
DeKalb, Illinois 60115 


- Dal-las--Independent School 


District 
3700 Ross Avenue \ 
Dallas, Texas 75204 


Center for Educational 
Improvement 

University of Missouri 

408 Hitt Street 

Columbia, Missouri 65201 


Education Commission of 
the States 


1860 Lincoln Street 


Denver, Colorado 80295 


California State University 
Fullerton, California 92634 


Northwest Projects Office 
for Educational Service 

Portland State a 

P. 0. Box 751 

Portland, ‘Oregon 97307 


CS 


Martha O'Reilly - 


Contact 


Mae Timer F 


Tony Smedley 


Rita Bornstein 


_— 


Ruby King 


John M. Nagle 


Frances Allen 


Murray Hardesty 


Jean Kennedy 


Barbara Peterson 


Kathryn Preecs 
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The coeditors also wish to express their appreciation to Byron Hansford, 
Executive Director, Counci] of Chief State School Officers; William Israel, 
Director of Special Projects, Council of Chief State School Officers, and 
James Becker, Executive Director, National Foundation for the Improvement of 
Education, for their support of the project. Ann Baucom and Lois Jamieson 
of the CCSSO and Ann Samuel of thé Resource Center on Sex Roles in Education 
receive special thanks for their tireless efforts in the production of 
materials for thé Workshop Package. : ° 
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Participants’ Materials for Session A (Community Worksheets 1 
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IMPLEMENTING TITLE IX AND ATTAINING SEX EQUITY: 
AN INTRODUCTION TO THE NORKSHOP PACKAGE 


Introduction 


Title-IX of the Education-Amendments of 1972, the Federal Jaw which 

prohibits sex discrimination“against the students and employees of 

ucation agencies and institutions receiving Federal financial assistance, 
was enacted in June 1972; the regulation to implement the legislation, which 
defines the specific criteria against which nondiscrimination is to be 
‘assessed in the various policies and gi Ae of education agencies and. 
institutions, was issued in June 1975 anf became effective in July of that year. 
Despitethe passage of years, however, full compliance with Title IX is far 
froma reality in most agencies and institutions throughout the country, 
and equity for females and males in education has yet to be attained. 


Although significant progress has been made in.a number of schools and 
school systems--the basic required Title IX compliance. procedures have been 
implemented, students and employees describe their "increased awareness" 
of the problems of sex stereotyping and|sex discrimination, and concrete 
improvements are apparent with regard tq equalization of athletic budgets 
for female and midlé sports or ‘to ‘integr tion--of -previously. sex-segregated 
courses--in most cases, considerable change remains to be made if full 
compliance and sex equity are to be integrated and reflected: throughout the 
policies, programs, and practices of an education agency or ‘institution. 


If the necessary change is to occur,,educators must move beyond eee! 
compliance and problem awareness in order to develop the skills and competencies 
required for problem solution. Educators, like all, other human bejngs, 
need support and direction if they are to ‘translate legislative or/administra- 
tive mandates for change into the actual delivery of nondiscriminatory and 
sex equitable services. ‘ 

\ . | 

Many methods may be used to support educators in the change process--~ 
written: information may be distributed, consultation may be made available, 
briefings or meetings may be conducted, training programs may be implemented, 
demonstration programs may be undertaken, and evaluation and reinforcement 
systems may be installed. The needs and resources of a particular education 
agency or institution will] determine the forms of support which are most 
appropriate. One of the most frequently used methods of supporting change 
by education personnel is the inservice training workshep. In many situations, 
the inservice workshop is a cost-efficient way of reaching large numbers of 
personnel in a single effort and of providing assistance in skills development 
to these personnel. Implementing Title IX and Attaining Sex Equity: A 
Workshop Package has been designed +0 Support the implementation of such a 
workshep. 


The Development of the Workshop Package 
\ 


Implementing Title IX and Attaining Sex Equity: A Workshoo Package 
was developed by the Resource Center cn sex Knoles 6 education for the 
Council of Chief State School Officers’ Title IX Equity Workshops Project 
during 1977 and 1978. The Title {x Equity workshops, Project was funded 
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under an 1emonth, contract for "National Regional Dissemination Workshops 
and Development of Technical Assistance Materials for Title IX of the 1972 
Education Amendments" by the U. S. Office of Education, Department of Health, 
Education, and Welfare, under funds authorized by the Women ' s Educational 
Equity Act. 

The. purpose of the project was to develop and: field test a training 
Package which could assist education personnel and interested citizens to 
gain: ' 


@ an understanding of the manifestations and the effects of sex 
discrimination and sex bias in education 


ean understanding of the requirements of Title IX and its implementing. 
regulation, and. Of the steps required to achieve compliance 


@ skills and capabil ity for the development and implementation of 
policies, programs , and management systems to ensure educational] 
equity 


The terms of the contract required that the package developed niust be suitable 
for: 
\ ,) 


-@ uSe- with groups. representing all levels of education from elementary 
through postSecondary | * 


‘ } 


@ use at the local, state, reaionat. and national levels 


@ use without extensive reliance on consultative assistance or on 
materials outs ide the Package itself 


In order to address bhese requirements, it was decided that the training 
pachaue must be developed according to the following considerations: 


e Because of the differing needs, experiences, and frames of reference 
of elementary-secondary educators and postsecondary educatiors, "the" 
training package would need to be two training packages--one for 
elementary-secondary educators and one for postsecondary educators. 


e Because the ee package needed to be suitable for use with a 
wide variety of\groups, it would need to include a wide variety of 
information and activities ranging from "awareness level" to a 
advanced skills-development and action-planning levels. 


e Because the training package needed to be suitable for use by personnel 
without extensive background in training or consultation and 
materials resources, it would need to provide specific step-by-step 
instructions for the implementation of training as weli as all 
materials which would be required for tne implementation of training. 


All of these considerations &re reflected inethe form and content of the 
Workshop Package as it is now published. 


See 
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¢ their assessment of the training 


_ Initial plans and specifications for the Package were reviewed by more - 
than 90 leaders in educatien in March 1977., These leaders were asked to 
evaluate the plans and Suggest modifications in light of: ; 


, 


and technical assistance needs of 


education institutions and-agencies related to the attainment of 
Title as compliance and sex equity ae 


e their evaluation of strategies available for meeting identified 
training and technica] assistance. needs 


@ their knowledge of resources: which would facilitate the developmen 


- 
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f ‘ 
Working drafts of the Package materials 


19 workshops implemented by subcontractors in the various HEW regions... 


Eleven workshops for elementary-seconda 


shop facilitators, workshop participant 
copy of the Workshop Package’ was comple 
evaluations Obtained during the field t 


An Overview of the Workshop Package 


Title IX and sex equity in education. 
‘to five three-hour workshop sessions. 
"Generic Sessions"; they are designed t 
experiences which are relevant to all p 
The other two. sessions, called "Applica 
provide specialized information and- exp 
professional roles and to enable partic 
to their individual professional respon 
of the Workshop Package corresponds to 
. . a component .includes both a detailed st 
facilitators and the materials designed 
work shop. sessions. % 


-Tand bears the Same title-as) each of t 
Generic Session One: [the Context 
Generic Session Two: “The Title I 


Application Sessions A and B: Two 
; focus on the responsibilities 
\ : with regard to Title IX compl 
equity.in education. Applica 
roles and responsibilities: 


postsecondary educators were implemented from September 1977 ‘through January 
——~- --1978-—Durring-the-field—test-workshops.,_the Package was evaluated by work- 


were field tested and evaluated in 


wy educators and eight workshops for in 


and dissemination of: the Workshop Package id ‘ 


s, and on-site evaluators. Final 


ted after analysis of all of the 
est workshops. 
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Both the Workshop Package for Elementary-Secondary Educators ;and the 
Workshop Package for Postsecondar. Educators provide training session out- : 
Tines and participant's materials for a fifteen-hour workshop sequence on 


Each package is organized according 
Three of these sessions are. termed 
o provide general information and 
articipants attending thei workshop. 
tion Sessions," are designed’ to 
eriences to persons of different 
ipants to apply workshop experiences 
sibilities. Each of the components 
one three-hour workshop session; 
ep-by-step session outline for 

for participant use during the 
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* : 
The ‘sequence (and titles) of the Workshop sessions for elementary- 
secondary educators is outlined below; there js a 
Workshop Package for -Elementary-Secondary Educato 


ittén component in the 
which corresponds to | 
rkshop sessions. 


hese ra 
of TitleIx", | 
SY 
X’ Regulation and Grfevance Process" 
oe 

sequential appl ilcation sessions 

and roles of six different groups** 

jance and the attainment of sex . io 
tion sessions focus on the following 


? 


- The Administrator's Role 


Session. A - "Ensuring pede luyal Title Ix Compliance: 
Establishing a Foundation for Sex Equity” 


a Session B - "Monitoring Title IX Implementation" 


- The Teacher's Role 


' Session A - "Identifying and Overcoming Sex Bias in Classroom 


Management”. . 
"Session B - "Identifying and Overcoming Bias in Instructional 
Materials” 
~ The Counselor's’ Role _ 
7 


Session A’ - "Identifying and Overcoming Bias in Counseling 
and Counseling Programs" 


“Session B - "Tdenti fying and Overcoming Bias in Counseling 
( _ Materials" 
~ The Vocational Educator's Role 
Session A - "Overcoming Sex Discrimination and Attaining 
Sex Equity in Vocational Education: The Social/ 
Educational and Legal Context" 
Session B - "Overcoming Sex Discrimination and Attaining 
Sex Equity in Vocational Education: Recognizing 
and Combating Sex Bias and Planning for Action" 
- The Physical Activity Specialist's Role 
Session A - “Achieving Sex Equity in Physical Education and 
Athletics: Legal Requirements and the Need for 
» Change" 


Session B - "Achieving Sex Equity in Physical Education and 
ae . © Athletics: Analyzing and Planning for Action" 


- The Community‘s Role 
Session A ~ "Building a eaauiedge Base for Change" 
Session B - "Building Skills for Change" 
Generic Session Three: "Planning for Change" 
The objectives for Generic Session One include: 
@ to provide participants with an opportunity to assess their awareness 


of differential treatment of males and females in their schools and 
the impact of Title IX 
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w to provide participants with a_review of the legal context of Title 
IX, an overview of Federai antidiscrimination laws, and the opportunity 
to assess their skills in, identifying discrimination in schools 


e to provide participants with an understanding.of differential sex-role 
‘socialization as it is manifested in schools 


@ to encourage participants to identify goals for nonsexist education 
, % 
The objectives for Generic Session Two include: 


e to review with participants the requirements of the regulation to 
implement Title IX of the Education, Amencments of 1972 


e to provide participants an opportunity to assess their own understandings 
of Title IX requirements’ by sharing questions and answers with others 


@ to provide participants with information regarding the structural 
components or characteristics of an effective grievance procedure. - ~~ 
ai and an opportunity to. evaluate the structure of several sample 

grievance procedures Se ee © ; 


e to increase participants’ understanding of and skills related to their 
: own potential responsibilities for grievance problem solving 


@ to provide participants an opportunity to increase their skills in 
identifying Title IX violations and in formulating corrective or 
remedial actions appropriate to these violations through, the analysis 


_ The objectives for Generic Session Three include: 


@ to provide participants with an overview of some of the necessary 
conditions for change related to Title IX and sex equity in education 
and of the types of strategies available for olanning and implementing 
change efforts in these areas 


: * » to provide participants with a framework for diagnosing organizational 
change needs related to Title IX and sex equity and for designing 
action strategies which would be appropriate for meeting these needs 


@ to provide participants with an opportunity to develop preliminary? 
plans for organizational change which could contribute to the full 
implementation of Title IX and achieving sex equity in their districts 


@ to increase participants’ skills in developing action programs related 


Although the specific objectives of the Application Sessions vary 
according to the group for which .the session is designed, all Application 
Sessions are generally designed to provide participants with the opportunity 
to: . 
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of sample Title IX grievances 2 


r to Title IX and sex equity for implementation in their own job functioning . 
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@ identify the implications of Title IX for their own job functions 
. @ increase their skills for identifying and alleviating sex discrimination 
and for providing sex equity in their own job functions 


@ consider actions which can be taken in their own job functions to 
; ; ; ensure Title IX compliance and increase sex equity in their education 
agencies and institutions. r 


Although the coritent of the Package for Postsecondary Educators has been 
designed to address the unique needs of personnel of postsecondary education 
institutions, its organization and sequence parallel those of the Package for 
Elementary-Secondary Educators. The three Generic Sessions, although different 
In content, are the same in title and objectives as those for elementary- 
Secondary educators. Application Sessions for postsecondary educators 
a include: The Administrator's Role, The Counselor's Role, and The Teacher 


Educator's’ Role. (Application Sessions for faculty, for student services 


_— personnel, and for physical ‘activity personnel have been developed in draft 


form .and_may be published_in_the future...) 


Materials which supplement the basic components of the Workshop Package 

are also available. Two Participant's Notebooks, one for elementary- 

secondary educators and one for postsecondary educators, have been developed. 

These Notebooks contain all the worksheets used by participants during the 

three Generic Sessions; they also include substantial reference material 

which highlights or expands the content presented in these sessions, and . 

an annotated listing of resources relating to Title IX and the achievement ; 

of sex equity in education. (Although the Generic Sessions may be implemented 
\ using only the participant's materials included with the session outlines, 


. the reference material and resource listing included in the Participant's — = 
q Notebooks make the use of these notebooks desirable wherever poeib ie.) 


A Final Context for the Workshop Package 
Three major assumptions underlie the total Workshop Package, assumptions 


ae, 


Le 


which should be kept in'mind during its use: 


@ Title [X is one part of a total educational equity movement. 


Title IX is an evolutionary step in ‘our nation's efforts to provide | 
equity for all citizens. Our experiefce with years of attempting to | 
eliminate race discrimination and bias in education provided the Ny 
foundation for our understandings of sex discrimination and for the 
strategies and technology which may be used in its elimination. 


Anyone working to attain educational equity must remember the 
multiple ways that equity may be denied--on the basis of race; national | 
origin; religion; cultural\identity; sex; mental, emotional, or 
physical handicap; and social class--and work to ensure that the needs 
of all students are provided for. 


f 
@ Our nation's concern for educational equity is a reflection of changes 
nour society; the achievement of educational equity is a crucial 


step in ensuring the survival of a viable society. 
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Our nation's concern for human and civil rights of various groups 
is rooted in the evolution of our society as it is affected by widespread 
social, economic, and technological change. Schools have the 
responsibility for preparing al] students to participate in and to 
deal with these changes. Failure to achieve educational equity limits 
the potential attainments of our future society. Educational equity 
is not just a moral goal; it is a survival goal. 


e The movement for educational equity is an important vehicle for 


educational reform. 


Educators can be proud of the many accomplishments of our educationai + 

system. Despite these accomplishments, however, the changing nature 
of our society demands that we move on to greater achievement. Efforts 

to attain educational equity can contribute to implementation of many 

of the basic educational reforms which are needed. The greater 

individualization of instruction, the prepa: ation of students for a 
variety of life roles, and the involvement of students in learning 

ow to learn=~these reforms are possible within—the—context—of - 
educational equity. \ - 


~ 


It is hoped that the Workshop Package and materials will assist its 
users in actualizing these assumptions and providing greater equity and higher 


quality education for all students. 


x 
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: a “How TO USE THESE MATERIALS OS — 


The following materials are one component of the multicomponent work- 
shop package Implementing Title IX and Attaining Sex Equity. They provide 
resources and a Step-by-step guide for implementing one three-hour workshop 
session, which is one session within the fifteen-hour workshop sequence 
outlined in the total Workshop Package. 


The material in this session outline may be used in several ways: 


@ as the design and supporting material for a three-hour session which 
~ is presented as part of a 15-hour (two and. one-half day) workshop on 
\ implementing Title IX and Attaining Sex Equity 


- : ‘ \ . 
@ as the design and supporting material for one of a series,of five three- 
hour sessions utilizing the Workshop Package as a basis for a sequence 
of periodic seminars on Title IX and sex equity for education and/or 
SOMME PErSornet 


eas stimulu material for the adaptation and design of other activities 
or materials\which can assist education personnel in achieving sex 
equity (e.g., information packets, self-instructional materials, etc.) 


@ as resources for teacher education programs 


@ as resources for training-of-trainers programs a j 


Implementing Title IX and Attaining Sex Equity: A Workshop Package 
has sen developed to facilitate its implementation by personnel with 
limited experience in workshop implementation and/or the subject matter 
which is relevant to consideration of sex equity. It is beyond the scope of . 
this publication, however, to provide the background information on workshop 
design, implementation, and evaluation which would otherwise be desirable. 
Education personnel reviewing the package or considering use of any package 
component may nonetheless find it useful to review the following questions 
which should be considered with regard to use of this or any other training 
design.” Jf 


“4 1. Is the workshop session design appropriate for the purposes of ) 
groups for which it may be implemented? * ; 


The Workshop Package has been developed to address the needs of education 

personnel with a diverstcy of experience and familiar? ty with regard to 
\ Title IX and sex equity. The workshop package sequence begins with a 

consideration of the need and rationale for Title IX; it moves through a 
detailed. review of the Title IX regulation and the Title IX grievance process; 
it-proceeds to an examination of the application of the Title IX regulation 
and, sex equity principles to the particular day-to-day job functions of various 
groups of education personnel; and it concludes with an overview of the 
ange process and an opportunity for participant action planning related 
to\Title iX compliance and the achievement of sex equity. 


* 


x 


~~ "Workshop planners and training personnel should carefully review both 
Se, the general objectives of each workshop session and the purposes of specific 
session activities (both are listed in the session outlines) in order to 
ensure their’ relevance and aPBrope/ateness to the particular needs of their 
intended workshop target group. 


‘ 


Similarly, workshop planners should also review the training method- 
Ology suggested in the outline for its suitability for situational needs. 


The processes or CBENOES used in conducting. any workshop should be selected 
_ for: 


8 ‘ "© their appropriateness hens objectives yoo 


@ their appropriateness to be styles and skills of available workshop \ 


facilitators ‘ - 
@ their provision of sufficient diversity to accommodate different x 
participant learning styles m 


Because the objectives of the workshop package emphasize the delivery — . \ 
of cognitive information, it relies heaviiy on the use of lecturette and 
questjon-answer processes. The skills required of workshop session 
facilitators for the presentation of these activities are also less special ized 
than those which are required for the presentation of more affectively oriented |. 
activities. _ 7 
Ali session outlines also involve the use of personal inventory and | 
skills testing or skills practice activities performed by participants 


individually, as well as smal] group discussions and action-planning 
activities: These are included Jin order to: . 


s provide participants an iL ourcatents practice relevant skills 
and to receive immediate feedback 


@ provide participants an opportunity to share reactions and to te ~ % 
develop small support groups ~ ; 


® accommodate the needs of paver pants for experiential learning 
_ activities . 


@ increase the informality and variety of workshop activities 


¢: These procedures or methods suggested in the trainin design may be 
adapted to reflect a different emphasis in objectives or to reflect the 


= different styles or skills of workshop session personnel. In considering . i 
tne ,cocedures or methods _used in any workshop, it is useful to evaluate 
whether: 


A) they provide a mixture of affective, cognitive, and experiential 
activities sufficient to accommodate the diversity of participants 
learning styles 


"B) they follow a logical progression from awareness building, to ‘ 
problem exploration, to skills assessment or development, through ~ | 
stimulation of the application of workshop information by participants 
in their relevant personal or professional activities 
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2. How much flexibility is desirable in implementing a session outline? 
is . 


fhe session outline is intended as a guideline for the implementation 
of a training experience, not as a prescription that must be followed wi th- 
out deviation. The activities and sequence outlined in this session have 
been field-tested successfully with a variety of groups, but it should be 
recognized that no single design is appropriate for all situations. Facilita- 
tors should use the outline to assist them in meeting the needs of participants 
_rather than as a constraint to necessary flexibility. . 


Flexibility is critical with regard to observance of the suggested 
timelines which have been provided in the session outline. These timelines ©’, 
tend to.be highly concentrated. It will require most facilitators and groups’ 
to move at a brisk pace if all of the activities are to be completed’ in the 
time allowed. (Most of the sessions could benefit from an expansion. of 
time allocated to each activity.) The timelines are general suggestions 
only; some groups of participants may need to spend more time on a single 
activity, than is indicated in the outline and may be able to omit another 
activity, while others may find it impossible. to move through the entire 
Sequence of activittes in thetime—avaitable:—The—facilitator(s)_must be __ 
sufficiently fa..iliar with the training design and activities to determine ‘ 
the modifications which may be appropriate to a particular situation or . 
group. es mo : ; 

The primary guideline which should be observed in the implementation 
of the training activities is that care should be taken to meet the needs 
of the majority of the participant group. Facilitators should avoid 
modifications which. may address the needs of only a few participants and 
attempt to meet the needs of individuals during break periods or after the 
workshop ‘without detaining the entire group. 


3. How'can the workshop activities and sequence be adapted to fit 

shorter periods of time? 
, Although. the session outlines were designed for implementation in 
threeshour periods, it is..recognized that it may be necessary to modify the 
session for implementation in a shorter period.of time. When this is 
necessary, the facilitator(s) should review the ébjectives of each suggested 
activity carefully before making a decision about which activities would 
be most appropriate. If this modification is necessary the facilitator(s) 
should \consider the following: 7 


A) \Carefully review the sequence and the build-up activities provided 
in the session outline. ..£ach session outline has been developed 
0 .include each of the following components: ; 


e Needs assessment activity/exercise--Session out] ines begin 
with an introductory activity which can involve the group in 
the session, allow individuals to express initial conceyis and 
provide the facilitator with general information about che 
\perceptions and experience of the group. This initial experience 
is a key method cf judging the specific needs of the group 
and estimating the optimal pacing of the session activities. 


e Cognitive activities--Each session outline includes a lecturette(s) 
to introduce new concepts and activities. -/ These are designed 
to increase participants’ understanding of particular problems 
related to sex equity ‘and of the steps to be taken and the 
principles to be followed in achieving sex equity. The amount 
of information provided ina lecturette can be reduced if the 7 
group has had previous exposure to the concépts being presented. 
Even with experienced groups, however it is useful to provide 
a summary of the key points included/in the: lecturette to ensure 
that all members of the group have a common frame of reference 
for subsequent activities. y 
Experiential activi ties--Experiential . activities provide an 
opportunity for participants to apply the concepts_ presented 
in cognitive activities to situations in educational practice. 
The purpose of this activity is’ to help participants assess 
for themselyes the implications of the information presented 
for day-to-day activities. : 


re Se cree a tet er eee eee eee a 7 
. number of activities which are designed to give participants 
an opportunity to pract ice/ some of the skills which are 
necessary for the application of sex equity principles and to 
obtain immediate feedback regarding their efforts. . 


-@ Action-planning sevens S--Each session outline encourages 
participants to begin/to identify specific steps which they, . 
or their education agency can take to promote full implementation 
of Title IX and/or to attain sex equity in their activities. 
These action- planning steps are crucial to the application of 
the information pr rovided in the workshop package. They should 
not be eliminated/and in fact, wherever possible, it would be 
desirable to expand the amount of time devoted to action planning. 
This is particularly relevant when Parercipants work together | 
in the same equcation agency. 


, ; 
In most cases, it is desirable to_reduce the amount of time devoted 
to each of the various types of activities provided rather than -to 
omit any of the maior components of the session SUEDE. 


Provide participants with peading materials prior to the workshop 
Session. 


If the workshop time is limited, it may be possible to reduce the 
amount of time devoted to the workshop activities by providing 
participants with materials which can be read prior to the implementa- 
tion of the workshop. If the facilitator believes that this is 
desirable, a summary of the information provided in lecturette or 
information sheet form may be distributed to pyre erase prior to 
the workshop. 


C) Reduce ‘the amount of time spend on exercises and worksheets. 


One way that the timelines for the session can be cut is to ask 
participants tg consider only a limited number of cases or situations 
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presented in their worksheets, suggesting that others be completed 
. “some time after the workshop. (If this is done, the facilitator 
should make certain to explore those items selected for use in the 
group in sufficient detail to clarify for participants the basic 
principles reflected in the worksheet.) In all instances, the 
facilitator should emphasize ways which the participant materials 
_may be used after the workshop. 


eer 
re rar NE 
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4, What personnel are needed for the implementation of the session 
outline? 


Although this session outline has been developed to facilitate its 
use by personnel of varying backgrounds, the selection of personnel to 
facilitate workshop activities is a critical factor in the implementation 
of any session. While the session outline may be implemented by a single 
facilitator, it is desirable to utilize a team of two or more facilitators. 
Use of a team has the following advantages: ; 


e it increases the likelihood of ensuring both content expertise (knowl= 

f edge of Title IX -and-sex-éqitity—princitptes—in=edueation;-ofthe—______.. 
. structure of education agencies, or Federal and. state nondiscrimina- 

tion laws, etc.) and prccess expertise (knowledge of group dynamics 

and skills in group processing and training) in the delivery of the - 

session outline 


e it makes it possible to demonstrate nondiscrimination by use of a 
training team on which both females and males and members of raciai 
and ethnic minority groups are represented : 


e it'makes it possible to increase the diversity of training styles 
and areas of expertise, and thus to accommodate the diverse learning \ 
styles and needs of workshop participants 


If a facilitator team is utilized, it is important to designate one Or two 
persons with responsibility for providing continuity and direction throughout 4 
all workshop activities. Persons with responsibility for workshop administration j 
and for such tasks as participant registration, distribution of materials, / 
and general problem solving should also be designated, particularly when the 


workshop involves a large number of people. \ j 


5... How should facilitators prepare fcr the ‘implementation of the : 
workshop session? / 


Effective implementation of the training session requires careful 
facilitator preparation. Facilitators should take ample time to do the 
following: [ 


aoe 


e thoroughly review the session outline and all participant matérials 


@ prepare notecards outlining the sequence and the general directions 
for participants “ 


@ prepare their own outlines of the suggested lecturettes so that they 
may present the information provided in their own styie (in no case 
should a facilitator read from the session outline during session 
implementation) , ; 


* 
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@ identify points where information or activities could be omitted in 
the event that more time is needed in an earlier activity ie 


If a team of facilitators is used, it is essential that the group meet 
together to: : 


© assign various résponsibilities to the team nehberss making sure that 
each individual is clear about her/his role in appearing before the 
group, monitoring individual and small group work, préparing charts 
or materials, and working with other team members 


e designate one person as the person responsible for providing continuity 
throughout the workshop and making decisions as to necessary adaptation. 
of timelines: nr 


@ discuss individual reactions to activities and ways that adaptations 
might be made if necessary 


@ consider the various Styles represented in members of the team and 
ee See eriay senate ye een =Mi.gh t.work.together -for maximum effectiveness 


6. How should participants be involved in the workshop initially? 


Considerations regarding the involvement of participants in the “work- 
shop event usualiy revolve around two issues: whether workshop participation 
should be voluntary or mandatory, and to what extent participants should _be 
involved in the workshop. planning process. a 

' Determination cf whether workshop participation should be voluntary 
or mandatory should be made in consideration of the workshop objectives, 
the job requirements of various staff groups, and.other situational variables 
which may be relevant. The training design may te appropriately used 
whether participation is voluntary or mandatory: It is important to remember, 
however, that whether participants are notified of the obligation to attend 
or invited to participate, a clear and positive statement of workshop 
sponsorship, workshop purposes and objectives, and the time and location of 
the workshop can do much to establish a positive climate for the workshop 
and to aljeviate uncertainties or anxieties experienced: by participants. 
It is also important that participants are notified or invited in sufficient 
time to allow. for personal planning or scheduliny and for clarification of 
any questions regarding participation. It may also be useful to provide 
Short preparatory. reading material which can raise interest in or establish 
an unre! context for the workshop. -- ~-! 

| 

Another method of establishing. a positive workshop climate is to 
involve participants (or representatives of the workshop target groups) 
in workshop planning activities. This might be done through simple written * 
or oral needs assessments which serve both to provide information about the. € 
felt needs of participants and to introduce participants to basic workshop 
issues. It might also be accomp1ished by simply keeping key participants 
informed of various stages of planning or decisionmaking, or by requesting 
the assistance of selected participants in obtaining workshop facilities, 
reproducing resource materials, introducing resource persons, etc. 
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The training design specifies no procedures for participant involvement 
prior to workshop implementation; workshop personnel should select yrocedures 
which are appropriate to the size, structure, and climate of their particular 
agencies or institutions. a 


7. What participant materials are needed to implement the session? 


All materials which are required for participant use during a workshop 
session are attached to the session outline; these may be reproduced for 
distribution to session participants. Although the participant materials 
for each session are fairly extensive (and thus require some financial 
expenditure to reproduce in quantity), they are important to the successful 
implementation of the session because: 


‘ 


f @ they provide quick reference information for participants with little 


prior background 


@ they support and highlight the information provided by facilitators 
and allow participants to be actively involved in the training process 


TSE ean 


@ they permit individual_problem_assessment. and skills. testing by __ 


participants related to session concerns 


@ they reinforce participants' workshop session experiences and provide 
participants a document for continuing on-the-job reference or use 
(It should be noted that although all required participant materials 
are attached to the corresponding session outlines, a more comprehensive 
Participant Notebook has been developed and published as one component of 
the Workshop. Package. This notebook includes not only all worksheets used 
during the three Generic Sessions, but also additional reference material and 
an extensive annotated listing of resources related‘to Title IX and sex 
equity. Ideally, each participant should receive a copy of this full 
Participant's Notebook and a copy of all worksheets for che Application 


' Sessions which are appropriate’ to their role--e.g., adminstrator, counselor, 


etc. 


8. What facilities, equipment, and resources are needed for implementation 
of the workshop? 


( 

The physical facilities provided for a workshop can make a significant 
difference in the difficulty or ease of its implementation. The workshop 
package requires a room sufficiently large to accommodate all participants 
for the generic sessions and smal] break-out rooms for each of the application 
group sessions provided. Moveable tables and phate facilitate the creation 
of an informal, environment and the implementation of small group activity. 


“Attention should be~given to-ensuring that facilities are well lighted, at 


a comfortable temperature and well ventilated, and within access of rest~- 
rooms. [It is desirable to inspect facilities well in advance of the workshop 
to ensure that they will meet the needs of the workshop. 


The equipment ‘to be utilized in the session is specified in the training 
outline. Care should be taken to make arrangements well in advance of the 
worksnops for the use of equipment to check just prior to the session to 
ensure that the equipment is available and in working order. 


15 


9, What guidelines should be observed by facilitators throughcut the 
workshop? a 


Workshops dealing with sex equity often involve participants in a 
quéstioning of some of their earliest learnings and most basic beliefs and 
assumptions. Individuals dealing with these issues may have negative 
feelings about changing roles of males and females in our society and 
experience fear or anger about sex equity efforts in education. It is 
critical that workshop facilitators understand that these reactions are 
to be expected and how to handle them in positive ways. Some suggestions 
for dealing with possible resistance or rejection of the ideas covered in 

‘the workshop are outlined below. 7 


Workshop facilitators should: . i 


e Remember that change in knowledge, attitudes, and skills requires 
time and continued support. Each person must move through a process 
of exploring, understanding, and acting on‘new ideas before they 
can be accepted. Rejection of ideas presented in the workshop should 
not be interpreted as a personal rejection of the presenter. 


@ Work to provide continuing support to participants even when they-eré ————-— 
met by disagreement and/or resistance. Responses to be avoided by 
workshop personnel include: 


- Defensiveness--the expression through words or behaviors that 

a facilitator or resource person feels as if an attack has been 

made against her/his personal ability or adequacy. Workshop 
‘personnel should try to maintain an open attitude and dea} with > 
the ideas presented by the participant rather than the internal] \ 
feelings that these ideas may create. : 


- Rejection of the group--the categorization of an individual 
or group as "hopeless." One of the ways that facilitators may 
deal with persons who disagree is to reject them. It is important 
that workshop leaders maintain communications with all participants 
and continue to work through the feelings and ideas presented. 


- Future predictions--statements to an individual or the group Such 
as “I'm sure you'll eventual ly see it my way." Although it 
is quite likely that many who reject ideas presented in workshops 


will change over a period of,time, it is not helpful to dismiss 
the issues being considered by making future predictions. 


- Avoidance of the issues--dropping relevant controversial issues 
before they have been considered. Avoiding open consideration 
of possible implications of the Title IX regulation through 
a comment such as “There's really no need for major changes in 
most programs" does not contribute to participant learning or 
problem solving. Workshop facilitators should anticipate some 
of the controversial questions or concerns which are likely to 
be raised and be prepared to deal with them, if only by admitting 
e uncertainty and a wiilingness to help participants obtain 
assistance from other sources. 
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- Overcontrol of the participant group--pressing oe ahead 
regardless of their present needs or ability to: deal with 
\ some Of the issues.- Overscheduling a workshop agenda so that 
‘time is not available for clarification questions or for 
consideration of the implications of the information in small 
group discussion is one way to overcontrol the participant 
group. Workshop plans must include time to ensure that participants 
have the opportunity for initial exploration and evaluation of 
the information presented. , 
«of 
e Work to maintain a climate where participants' questions, feelings, 
and opinions can be expressed and considered. Maintain a nonjudmental 
approach toward the expression of feelings or opinions which differ 
from those being expressed in the work shop. 


@ Provide participants with concrete information and materials whenever 
possible. -Much of the resistance to accepting change occurs when 
people do not understand the rationale for change and the specific 
steps that must be taken in implementing change. It is essential 
that participants be given opportunity to identify specific directions 


_____for change, to develop the necessary skills. for change, and to receive _—> 


support and assistance during this process. 
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” , Outline for Application Session A For Community 
ve Group Members ? 


Prepared for the : 
Title IX Equity Workshops Project « 
of, the Council of Chief State School Officers : 


by the : ‘ 
‘ Resource Center on Sex Roles in Education ° -. ’ 
, National Foundation for the Improvement of Education . 


. THE COMMUNITY CHANGE AGENT AND TITLE IX: 
: . BUILDING A KNOWLEDGE BASE FOR CHANGE 


APPLICATION SESSION A 
FOR COMMUNITY GROUPS" 


P Session Specifications — 

if “ 

Ses$ion population: Members of community* groups, parents, and other persons 
not employed by school systems 


Session objectives: The objectives of Application Session. A include: 


-@ to provide participants with a formulation of the functions of community 
involvement in educational change and of the rights and responsibilities 
of community,change agents 


to outline a knowledge base of information useful to community change 
agents working to ensure the implementation of Title IX and the attain- 
ment of sex equity in schools 


se 


to provide participants an opportunity to assess their own knowledge 

base and general skills related to effective functioning as change agents 
for sex equity and to identify personal goals for increasing their 
effectiveness 


to provide participants with an opportunity to assess their knowledge 
“ of Title IX compliance in their own communities and to eu a base- 
line for future monitoring efforts 


Time required: Three hours 


Materials needed: 


/ 


For participant use: 


@ "Influencing Schools For Change: sitigee Have We Been and Where Are We 
Gornig 2 "== Comment ty Worksheet 1 (attached to this session outline) 


@ "Assessing Our Knowledge Base for Change"--Community Worksheet 2 
(attached to this session, outline) 


© "Monitoring Title IX Compliance in Your Community's Schools: Establishing 
A Baseline"--Community Worksheet 3 (attached to this session: outline) — 


i For facilitator use: . # 


. @ A chart (on newsprint; acetate transparency, or chalkboard) listing the 
objectives of the session (see Section I of this Session Outline) 


a . 
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e A chart (on newsprint, acetate transparency, or chalkboard) of the 
three questions utilized in Section I (see Section I of this Session 
Outline) 5 


@ Newsprint and markers (one each for every three participants) 


Facilitators required: Although the session could be conducted by a 
single person, it is preferable in most cases to share responsibilities 
among several persons (female and male) who possess both subject 
matter expertise and group process skills and who represent racial- 
ethnic diversity. 


Facilitator preparation required: 
The facilitator(s) should: 


@ thoroughly review this total session outline and all participant 
materials ; ; \ 


@ review suggested lecturettes and comments and adapt them to accommo- 
date unique group needs and facilitator style 


- Introductory comments (see Section I 
of this Session Outline) (10 minutes) 


- Lecturette--"Schools and the Community: 
The Role of the Change Agent" (see 
Section III of this Session Outline) (10 minutes) 


- Lecturette--"Building a Knowledge Base 

For Change" (see Section V of this 

Session Outline)- — (15 minutes) 
- Lecturette--"Title IX Monitoring and 

Enforcement Strategies" (see Section 

VI of this Session Outline) (20 minutes) 


| 
@ prepare charts as identified in "Materials needed" section of these 
Session Specifications 


| 


Group size: Flexible t 


Facilities required: Meeting room to accommodate expected number of 
participants; moveable tables and chairs will facilitate small group 
work ao. % 

_ Equipment and supplies required: Overhead projector and transparencies, i 4 
chalkboard and chalk, or newsprint and marker; pencils for each . 
participant ‘ . 
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IV. 


INTRODUCTORY COMMENTS ee 
INFLUENCING SCHOOLS ‘FOR CHANGE: 


THE COMMUNITY CHANGE AGENT AND TITLE IX: 
BUILDING A KNOWLEDGE -BASE FOR CHANGE 


APPLICATION SESSION A FOR COMMUNITY GROUPS 


Session Agenda 


WHERE HAVE 


YOU BEEN AND eHERE ARE YOU GOING? . 


A. 
B. 


C. 
D. 


SCHOOLS AND THE COMMUNITY: 
- KNOWLEDGE BASE FOR CHANGE 


: C. 


Introduction 
Individual activity--" Influencing Schools 
For Change: ‘Where Have you Been and 


‘Where Are you Going?" 


Small group discussions 
Total group: processing 


ASSESSING OUR 


A. Lecturette--"Schools and the Community: 

The Role of the Change Agent" 

B. Individual activity--"Assessing Your 

Knowledge Base for Change" 

Small group discussions 

D. Total group processing 

A KNOWLEDGE BASE FOR ACHIEVING SEX EQUITY 

IN SCHOOLS 

A. Lecturette--"Building a Knowledge Base 
_ For Change" , 

B. Questions, answers, and total group 

discussion 

BREAK * 

TITLE IX MONITORING AND ENFORCEMENT 

STRATEGIES : 

A. Lecturette--"Title IX Monitoring and 

Enforcement Strategies" 

B. Questions and .answers - 

Individual- -activity--"Monitoring & 4 
Title IX Compliance in Your ‘Schools: 
Establishing A Baseline" 

D. . Small] ‘group discussions 
E. Total group processing 


SUMMARY COMMENTS 


\ TOTAL TIME REQUIRED: 


~TIME REQUIRED: 


TIME REQUIRED: 


( T minute ) 


{ .5 minutes ) 
(14 minutes) 
(10 minutes ) 


"TIME REQUIRED: 


(10 minutes 


He minutes 
15 minutes 
(10 minutes 


~~ re ~~ 


TIME REQUIRED: 


\ 


(15 minutes) 


( 5 minutes) 


TIME REQUIRED: 


TIME REQUIRED: 


'(20 minutes) 


( 5 minutes) 


ue minutes) ° - 


15 minutes) 
‘(10 minutes) 


“TIME REQUIRED: 


10 MINUTES 


30 MINUTES 


45 MINUTES . 


20 MINUTES 


My 


10 MINUTES 


60 MINUTES 


5 MINUTES 
180 MINUTES 


Ve. 3 INTRODUCTORY COMMENTS : TIME REQUIRED: 10 MINUTES 


me 


Purpose of the activity: 
_ The purposes of this activity are: 
e to introduce session facilitator(s) to the participants 


e to provide participants with an overview of the Application 
Sessions for Community Groups 


e to provide participants with a review of the objectives for 
Application Session A 


. Materials needed: | 


@ A chart (on newsprint, transparency, or chalkboard) of. the 
objectives for Application Session A for Community Groups: 


Objectives for Session: A 
e@ to consider the functions of community involvement in 
educational change and the rights and responsibilities of 
communi ty change agents : 


ae @ to outline a knowledge base of information useful to 
. community change agents working to ensure the implementa- 


4 = - tion of Title IX and the attainment of sex equity in 
schools 
@ to assess our own knowledge base and general skills 


related to our functioning as change agents for sex equity 
and to identify personal goals for increasing our effective- 
me ness 


@ to assess our knowledge of Title IX compliance progress in 
our own community's schools and to establish a baseline 
for future monitoring efforts 


@ A chart (on newsprint, transparency, or ehakboare of the 
fOnawANG three questions: 


1. What changes do I wish to see made in schools; what are 
my goals for the schools in my community? 


2. What steps can I as a concerned citizen/member of a 
e 4 community group take to bring about these changes in 
x schools; wat are my goals for COBRINTEY action? 


3. What steps can I take sto increase my own personal 
effectiveness as.a change agent;, what are my goals for 
increasing: personal knowledge/skills in this area? : 


Facilitator preparation required: 
The facilitator(s) should: 
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e thoroughly review the complete session outlines for Application 
Sessions A and B For Community Groups and all participant 
materials - % : 


e-review objectives for Session A and relate objectives to the 
activities outlined for the Session \ 


Procedure: 


The purposes of this activity are to introduce the session 
facilitator(s), to provide participants with an overview of the 
the Application Sessions for Community Grotips, and to share with the 
participants the objectives for Application Session A for Community 
Groups. ; . 


The session facilitator should begin by ascertaining that all 
participants are in the correct application session-~that they are 
parents, representatives of conmuni ty groups, citizens, or that they 
have elected to focus on community involvement concerns during the 
workshop. The: facilitator should describe the purpose and format of 
the application sessions, making the following points: 


@ The application sessions are designed to provide participants 
with the opportunity to work with people in roles similar to 
theirs (in this case, members of community groups and citizens 
concerned about sex equity in schools) in exploring issues 
related to Title IX implementation and the achievement of sex 
equity which are particular to their role. - 


@ There will be two three-hour application sessions conducted for 
each application group. These sessions are sequential, not 
interchangeable. It is important that the participants attend 
both application sessions designed for their group. Time wil] 
be provided after the two application sessions to work again 
with people in other roles; the final workshop session will be 
a generic, session involving all participants. 


Next, the session facilitator should take. a moment to introduce 
her/himself and to provide a brief description. of her/his involvement 
in issues of Title IX sex equity as they relate to citizens and 
community groups. Any housekeeping information necessary--restroom 
location, availability of pencils and paper, scheduling of refresh- 
ments, etc.--might be presented at this time. 


The session facilitator should then begin the introductory 
comments which can provide participants with a frame of reference 
for considering the Application Sessions for Community Groups. She/ 
he should post both charts so that they are visible to participants 


\ 


Suggested introductory comments: 


. . 


"Each of you has come to this workshop’ as a -person iwho 48 concerned 
about the <mpLementation of Titke 1X and the achievement of sex equity 
in the Schoots in your communities. The goal of your activities 4s to 
influence Schools in ways that can increase sex fairness and sex equity 
din educational policies. . 

; -2- 


"As persons not employed by the schools eke ane involved an the 
most basic process of our democratic society--that of influencing our 
dndtitutions to respond to the goals and needs which are articulated 
_ by citizens. When you are influéneiing schools for change, you are 
serving as change agents; you are performing functions which are 
essentiak to our society. 


"In onder to function effectively as a-community change agent 
working for sex equity in schools, you need to keep in mind the three 
quehecens you 4ee writen ov the chart: 


1. What changes do I wish to see made in schools; what are my 
goats for the schools in my community? 


2, What steps can I as a concerned citizen/member of a cannnneey 
group take to bring about these changes in schooLsy uhat ane 
my goaks for community action? . 


3. What steps can I take to increase my own personal effectiveness 
as a change agent; what are my goals for increasing my per 
sonak knowledge /skites an this anea? 


We wilt be considering. each of these questions in various ways through- 
out these two application sessions; we hope that you keep all three 
dn mind as we move through the session activities. i. 


"Some of you come to this session with a great dead of experience 
and 'know-how' -in werking in the community for change. thers come 
to this session ads your first invokvement with concerns related to 
Sex equity in education. Throughout the session we hope that each of 
' you will both share your insights and expertences with other partict- 
eee, and identify and seek out those persons who may be able to serve 

nésources for you. Throughout the session you wikl have opportuni- 
ties for such aad dn small group activities and in totak group 
discussions. 


"The focus of this workshop 44 on the implementation of Title IX 
and the achievement of sex equity. During the generic sessions you've 
been exposed to a considerable amount of the content of Title IX and 
the context which may be used for understanding 4t origins, provis. cons, 
and development. 


"At this point in the workshop we turn to an examination of the 
process by which Title IX may be implemented and. the specific roles 
that persons in the community can perform in that process. 


"An understanding of the roles you pergorm as community change 

. agents begins with the knowkedge that change in schools and change An 
the community are tnterdependent. If your communities’ schools rare to 
Amp Lement Title IX and to,achieve sex. equity dt witl be NECeSSAA yy for 
citizens and conmuncts y groups toi , 


o articulate the demand fiat the goats for is 5 ex equit y in 
educatconal policces, aa and practices 7 


“au 
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@ organize communit action avd support around goals related to 
the Ampl ementation of trthe IX aad The achtevement' of sex equity 


e moniton progress toward the implementation of Title 1X through 
the Adentification of probkems and the reinforcement of positive 
achievement —" 


@ advocate spect ie} 0 is actions which can Lead to Tithe 
1X AmpLementatcon and the achievement of sex equity in schools 

@ provide expertise and assistance which may be needed by Achooks 
An then ahaa efforts. . — 


"Effeative performance of any of these functions of the change 
agent is a complex task. Few of ud have the opportunity on the 
necessary knowledge and skills to perform.all of these functions. We 
can, however, identify.those functions which we can pergorm, and we 
can work with others with complementary skills to achieve common goals. 
Determining what to do and how to do it is the most difficult part of 
any change effort. “The next two sessions are designed to assist you 
in finding sokutions to these problems. : 


"During Session A we wilh be concentrating on the knowledge base 
which is essential to our effective functioning ads change agents working 
to attain sex equity in schooks. If -we dre to be maximally effective, 
it is important that we have a knowkedge base which we use for the 
design and impLementation of change efforts. Durtig this session we'ke 
be identifying the components of a knowLedge base for achieving equity 
in schools and building a framework for Later action planning. Through~ 
out this process we wilh-foGuds on assessing our own knowkedge and skires 
s0 that we may both identify goats for. our own development and better 
determine how and where to focus our time and energies. We'ke abso be 
paar ria information which can help us to establish goaks for our 
Schools. - 


"During Session B, we will focus on Building Our SRiLLS For 
Change.’ In this session we wilh work to assess and refine several 
spectfic change skiles--skills related to ddentifying goaks for schools, 
to identifying community action alternatives, and to planning action 
programs. We will be focusing on the ways that we ddentify owr change 
goaks and organize and involve others in the achievement of those goals. 


- In Session B, we will be emphasizing setting goals both for schools and 


for community action. Ads we’ move through the two sessions we hope 
that you wilh consider the implications of the activities and infoama- 
tion provided in Light of the, three questions *isted on the chart and 
in Light of thein nekevance to the situation in your oun conmuntty. 


. "Now that we have a genenak outline of the activities of Applica-_ 


‘ tion Sessions A and B fon Community Groups, Let's review the specific 
objectives for, thig slrst session: a ae | 


LY 


e ‘ 


‘e to consider the funetions of community involvement in educations? 
change and the hights and responsibiritics of community change 
agents 
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e to outline a knowkedge base of information useful to community 
change agents working to ensure the impLementation of Title 1X 
and the attainment of Sex equity in schools 


@ t0-a582e58 our oun knowledge base and general skills related 
to our functioning as change agents for sex equity and to 
Adentify personal goals fon increasing our effectiveness 


@ to assess our knowkedge of Title IX compliance progress in our 
own community's schools and to edtabLlish a baseline for future 
monttoring efforts," 


Opportunities for questions and answers should be provided before 
moving to the next’ activity, 


Il. 
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INFLUENCING SCHOOLS FOR CHANGE: WHERE HAVE / 


_ YOU BEEN AND WHERE. ARE YOU GOING? TIME REQUIRED! 30 MINUTES 
(A) fi dues comments ‘ i 1 minute ) 
(B) Individual activity--"Influencing Schools for Change: i 

Where Have You Been and Where Are You Goina?" . ts 

(C) Small group discussions ' (14 minutes 

(D) Total group processing . (10 minutes) 
Purposes of the activity: : . i 


The purposes of this activity are:, « 


e to provide participants an initial euporeuniey to assess past experiences 
and identify future goals and needs related to working to achieve sex 
equity in schools - / 

e to provide the session facilitator with an indication of the questions 
which participants would like to have answered ; 

L a. 
e to provide the session facilitator with an indication of the resources 
j represented within the group ] 


Materials needed: , i te 


i 
/ 
: 


@ "Influencing Schools for Change: Where Have le and Where Are You 
Going?"--Community Worksheet | 


For participant use: 


For session facilitatey use: 


i 


@ newsprint, markers, and tape; or chalkboard’ and chalk 


/ 


Facilitator preparation required: 
The facilitator(s) should: : 
e thoroughly review this total Session outline and all participant materials 
® review introductory comments 


e review Community Worksheet 1 carefully and be prepared to process 
participant comments regarding the material considered in the worksheet 


Procedure: 
“A. Introductory comments ie .( 1 minute )* 


The introductory comments should outline the nature of the individual 


activity, its purpose, and. the procedure to be Followed. 


(a) 
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Suggested introductory comments: 


"A beginning point for considering how each of us can influence 
Schools for change 45 to assess our own experiences, goals, and needs 
a change agents -wonking for sex equity. Such an assessment can help 
us to be clear about what we want to achieve in the future, and about 
the things that we can do to iherease our effectiveness in achieving 
these goals. . 


"Tf you wil now take out Worksheet 1, entitled 'Influencing 
Schools for Change: Where Have You Been and Where Are You Going?.' 
we are going to ask each of you to give some thought to the questions 
provided and write your answers on the sheet. It should take you 


about 5 munutes to complete the worksheet. © eo 


"After you've answered the questions, we're going to ask you to 
form a ghoup with two other participants and compare your answers. 
Later, we'le discuss the responses in the total group as a -meand of 
Learning mone about one another's experiences and building a common 
frame of reference.” ' 


B. Individual activity--"Influencing 
Schools for Change: Where Have , 
You Been and Where Are You Going?” ( 5 minutes) 


_ AS participants complete the worksheets, the facilitator(s) 
should be present to answer any questions which may arise. The 
facilitator should allow about 5 minutes for individuals to complete | 
the worksheets. : ; 


C. Small group discussions — (14 minutes) . 


After participants have had a minimum of 5 minutes to complete 
the worksheet the facilitator should encourage them to.~form groups 


‘of three to compare and to discuss their responses for approximately 


14 minutes. She/he should circulate through the room to identify 
issues-which might be raised during the total group processing. 


D. Total group processing (10 minutes) 

When most of the small groups have had an opportunity to discuss 
the information on their worksheets, the facilitator shoutd initiate 
a discussion in the total group and process the comments raised during 
ithe discussion. 


Processing may be facilitated by having a second facilitator or 


-a participant make notes of the points raised on newsprint or the 


board. As the session facilitator leads the group in a reporting of 
their responses, a second person should make short concise notes, on the 


‘sheet of newsprint/chalkboard. The object of this note-taking is to 


obtain a sampling of responses provided by participants and reinforce 
‘the responses; there i$ no need to ensure that every individual's 
response is recorded. ~* 


tw 


\ 
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Particular attention should be‘given to processing the last two 
questions on the, worksheet, which ask participants to identify the 
questions they would most like to have answered ‘during the session 


- and the information, knowledge, or experience they would like to share. , 


Participants’ responses to these questions provide the facilitator(s) 
with an indicatfon of the points which should be clarified and the 


resources within the group which may be used throughout the session. 


Questions which assist participants to analyze the group's 
responses should be aSked during processing. These include questions 
such as: : ; 

e What similarities did you see in your experiences in influencing 

schools for change? ‘ : 


aX e What differences were evident in comparing your experiences in 
; influencing schools for change? 
? @ What are the primary changes which should be made in schools 
in your community? . : 


e What is your role in assisting schools to change? 


The activity should be concluded with some closing remarks which 
emphasize the following points: 


e Our effectiveness as change agents working to achieve Title IX 
implementation and sex equity in schools is determined, in 
large measure, by the following factors: 


- the degree to which we are able to specify concrete: change:"*. 
goals for schools i 


- the degree to which we are able to identify and organize 
community resources (organizational, human, and financial) 
to support and work for these goals 

- the degree to which we can identify strengths and weaknesses 
in our personal skills and knowledge related to the change 
-effort and design our action steps appropriately 


, This worksheet is only one way of evaluating where we are With 

! respect to each of these. abilities. Participants should con- 

‘tinue this evaluation process throughout the various session 
activities. 


e Each of us has information, skills, and experiences which are 
“valuable to other persons in-the session. Because there will 
be opportunities for sharing of information during the session, 
jt is useful ‘to begin now to. identify: the resource persons in 
the group-who would be helpful to. you and to’seek out oppor- 
tunities: to talk to them during the next two sessions as well 
as during other informal times during the workshop. 
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The activity should be concluded by giving some indication 2s to’ 
the questions raised by participants which will be considered during 
the session and <>rse which probably cannot be addressed. This will 
give participants a chance to seek: other sources of information. The 
list of questions which the participants have identified should remain 
posted and accessible during Application Sessions A and B for Community . 
Groups. The facilitator should refer to these questions when appropriate. 
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SCHOOL S.AND COMMUNITY: ASSESSING YOUR "TIME REQUIRED: 45 MINUTES 
KNOWLEDGE BASE FOR CHANGE 


(A) Lecturette-~"Schools and the Community: The : 
Role of the Change Agent". (10 minutes ) 


(B) Individual activity--"Assessing Your Knowledge Base 
for-Ghange".  ----~-- > 10 minutes ) 

(C) Small group discussions 15’ minutes ) 

(D) Total group processing 10 minutes ) 


os of the activity: 


Pur 


ry 


Th ctivity are: 


ce] 


purposes of this 
\ 


to review with part 
serves schools 


{cipants the ways in which community involvement 


to review with participants the functions and rights of the communi ty 
change agent working: to influence schools 


to provide participants with a framework for considering a knowledge 
base which can facilitate their efforts for influencing schools 
\ 


base and to identify goals for increasing their knowledge/skills 
in influencing schools for change 


Materials needed: \ 


For participant use: 
e "Assessing Your Knowledge Base for Change"--Communi ty Worksheet 2 
e Newsprint and marker for every three participants 
For facilitator use: 
e Masking tape 
Facilitator preparation required: 
The facilitator(s) should: 
e thoroughly review this total session outline and participant materials 


@ review Suggested lecturette and adapt it to accommodate unique group 
needs and facilitator style 


1 ray ‘ 


Procedure: 


Ay Lecturette--"Schools: and the Community: The Role of the 


to provide participants with an initial opportunity to assess their knowledge - 


. Community Change Agent" * {| (10 minutes) © f° 


This lecturette is designed to introduce participants to two basic 
formulations which will underlie the 4pplication Sessions for Community 
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Groups: 


e the interdependence of change in the schools and change, in the 
community . rs 


@ the knowledge base which persons working as community change 


——“agerts wiTT need to have if they are to bring about change in. 
schools . 


+ 


It also reviews the basic functions which community persons must per- 
form while working to attain‘sex equity in schools. 


_Suggested lecturette: 


"We opened this session with Some general comments on the role of 
the community in working for sex equity in schootp. You've Spent some 
time comddering your oun past efforts and future goals in this area. 
We would now Like to Spend some time considering in greater detail the 
noke of the community in changing schools, and outlining the types of 
knowledge that we need to function Heiser dn the role of a 
community change agent working to achteve sex equity in schools. 
Analyzing our role as change agents and considering the knowledge we 
need to perform this role are two of the first steps we can take to 
Ancenease our effectiveness. § 


"You may recall that during the first workshop session the point 
wads made that schools must respond to two paradoxical demands. Finrdd, 
Schools are expected to conserve and preserve the knowledge and expe ~ 
hience of the past, transmitting it to children as a means of preparing 
them for the roles they must perform as adults. 


"At the same time, Schools are expected to anticipate changes in 
the society of the fiture. One of the major problems aetna schooLs 
today is that-they've generally been more effective at preserving and 
transmitting the expertence 0f the past than they have at preparing 
students to meet the needs of the present and the future. In tnans- 
mitting the expertence of the past--its values, assumptions, and 
attitudes--schools have often functioned to transmit the inequities 
and injustices of the past and to maintain discrimination and stere0- 
typing. 


"These two demands made upon schools illustrate the nature of the 
nekationghip between schools and the community or society of which they 
ane a part. This relationship 46 one of reciprocity; each 44 both 


_ angtuenced by and influential on the other. her institution (the 


* 


SchooL on the communcty) can facilitate the development and progress 
oe other, just as ecther one can retard the development of the 
0 Qn. \ 


"It 46 important to remember that those of us working to achieve 
change in schools are in fact working to achieve social change. Change 
dn Schools i mone Likely to occur when Lt 48 supported by change in 
other social institutions. At the same time, change in Schools 44 
Likeky to contribute to change in these other institutions. 
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‘ "Because changes’ in Schools and changes in conmunities are-inter~ 
dependent, it 48 important that our approach to working as. community 
change agents to implement Title IX and to achieve sex equity in schools 
be two pronged. We must work to: 


o influence the schools to eliminate discrimination and to provide 
equity in their policies, programs, and practices ~ 


o influence the community to support goals of sex equity in Schools 
and to allocate its nesources to achievement of these goats 


"To accomplish both of these tasks, we must promote an-ongoing 
dialog between our schools and our communities 40 that they may Supp 
one another in change efforts. Such a dialog can serve four major pu- 
poses: 


e it provides a channel of communication between the community and 
the schools regarding the needs of the community as they relate 
to goals and objectives of education programs 


e it provides a mechanism whereby community groups can advocate 
changes and exert efforts to achieve these changes in the schools 


o it provides a mechanism whereby the Schools can Antenpret their 
programs, operations, anci needs to the community ; 


o it provides a method of accountability whereby the community Bocce 
can evatuate the degnee to which schools ane achieving the desired 
_ outcomes : 


"Maintenance of this dialog between schools and the community 46 not 
onty our night.as citizens but also our redsponsdbitity. 14 schools are 
to be influenced by the community and to remain accountable to the communt- 
ty, it is essential that community groups and citizens perform several 
basic functions. We mentioned these in the introduction to this session; 
but because of their importance, we'll review them again here. Generally, 
these functions involve: 


e articulating goals for education 

@ organizing community support and resources for achievement of 
these goaks ; 

@ monitoring progress towand these goals 

@ advocating specific actions jor goak achievement 

@ providing expertise and assistance which may be needed by schools 
in their change efforts 


"Knowing that you have the right and responsibility to be involved in 
influencing Schools for change <8 onty the first step. The second step is 
building the information and knowfedge base that you will need for determin- 
ing your action goals, identifying the individuals and groups you need to 
involve, Selecting the strategies and actions which are most Likety te be 
effective, and organizing individuals and groups in carrying out your action 
plans. The thind step 4s actually identifying your goals for schools, 
identifying your alternatives for conmunity action, planning your action 
strategy, and implementing your plan. , 


"Fon the nest of this first application session we wilh be focusing on 
the second step--burlding the rnowRedge base for change. In the second session 
we will be working on the final step--planning for action. 
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"T£ you are interested in influencing schools for change toward 
Sex equity, you will need a knowkedge base of four basic elements. 
. These include: 


@ Rnowkedge of the organization and structure of the schools in 
our communities and of the methods for working within that 
structure and organization (whom to ask for what) 


RnowLedge of the community--the persons /onganizations concerned | 
about equity, the influence structure, and the human and finan-. | ~~ 
ciak resources of the community lwhom to invokve for what pur- ° | 


poses) : 


4 
@ 


knowledge of the present status of Title IX implementation, of 

the specific ways that equity i6 denied students and employees, . 
and of the actions/programs that may be used for the elimination 

of tnequity (what specific action steps to ask for) 


knowledge of our personal goals, motives, skills, and commitment 
toward working for Titke 1X impLementation and the achievement 
of Sex equity (what can we and are we willing to do to influence 
Schools for change) ‘ 3 


"Before examining these elements of the knowLedge base in further 
detail, Let's take a Look at some of the ways we can develop this 
knowledge base. We're going to ask you to use Worksheet 2, entitled 

| 'Agdessing Your Knowkedge Base for Change’ as a means of helping you 

| consider where you are in the development of your knowledge base for 

| change and where you want/need to be to increase your change agent 
effectiveness.” 


B. Individual activity--"Assessing Your 
Knowledge Base for Change" (10 minutes) 


The facilitator should introduce the activity: with comments 
similar to the following: 


"The purpose of this worksheet ia to give you some concrete ways 
0f assessing your knowledge base. It asks you to identify some of 
the expertences you have had which can help to develop your knowledge 
dn the four areas we've delineated, and it asks to rate yourself on 
several general kinds of skills. Your answers to the questions on the 
first pages should help you to formulate the goals for increasing your 
oa ee which you are asked to identify on the Last page of the 
worksneet. 


"PLease take about 10 minutes to complete this worksheet. When 
you have finished we will be asking you to discuss your responses with 
other persons from your community or other members of the group. PLease 
give particular attention to the Last two questions. These questions 
urge you to begin to edtabkish your personal goals for increasing your 
knowkedge base or your skRikls for change-agent activities. After you've 
had a chance to complete and discuss your worksheet we'll be consider- 
dng some of the issues it raises ina total group discussion and ina 
briefs Lecturette." 
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The participants should be given about 10 minutes to respond’ to 
the questions outlined on Community Worksheet 2--"Assessing Youy’ Know- 
ledge Base for Change." The session facilitator should be available 
during: this time to clarify questions or to provide any addit onal 
information which may be needed. | / 


’ | 
C. Small group discussions . (15 mnt S, 


When most participants have coupieeed the worksheet, they should 
be asked to form groups of three to/ discuss their responses. The 
facilitator should suggest that ifs several participants are fron the 
same community, they may find it,-Gseful to work together. Fifteen 
minutes should be provided for ; hese smali group’ discussions. 


we * 
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The facilitator should provide each sma}1 group with a sheet of | 
newsprint and a marker. One’ person in the group should be asked to 
list-the goals identified by group members for increasing their per- | 
a sonal effectiveness as chdnge agents. When the small group discussions 
have been completed, the sheets should be posted on the wall with mask- | 
ing tape for use during the total group processing. 


D. Total group processing - (10 minutes) 


When the newsprint sheets have been posted, the facilitator 
should begin to process the activity. The group processing might 
begin with a summary review of the goals on the newsprint. After 
this review, the facilitator might encourage discussion by asking | 
questions such as: 
| 


1 


e Are there similarities or patterns in the goals listed? 


@ What knowledge a.d information was most likely to be represented 
in your responses to the questions? 


e What skills were most likely to be represented in your group? 
@ What major strengths, did you identify in your group? 


e Do your personal goals for increasing your knowledge, efbe- 
riences, and skills seem to be specific--will you know when 
have accomplished them? 


e@ Were you able to identify actions that you could take to 
accomplish the goal(s) you selected? What are some of the 


actions you identified? 


After the group has had an opportunity to consider the types of 
goals that have been identified and the answers to the questions raised 
during the total group discussion, the facilitator may wish to summarize 
this activity and prepare for the activity which follows .with coments 


such as: 


"This worksheet has provided us with an initial assessment of our 
—Rnowkedge base as change agents working for sex equity in schools, We 
will have opportunities throughout the two application sessions to Ae- 
fine our assedssment--to further identify our strengths and our needs 
for Amprovenents . 
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. hightight one point: the worksheet asked you to assess your knowe- 
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‘ "In a few minutes we with be describing each of the areas of the . 
knowkedge base in mone detail, but before we do it 44 dmportant to 


edge by asking you to identify some of your experiences. Wwe gain 


knowledge related to acting for change in schools by experience and 


"on-the-job training.' Identifying those experiences which you Lack ~ = 
can provade ihc: A mem how You might gain greater knowledge. _ 


. 


"It is also interesting to note that in a worksheet on knowledge 
you were adked to identify your skills. As we assess and extend our 
knowkedge related to specific issues of sex equity, it 46 important | 
to remember also that we may possess a number of mone general skills 
which we may apply in our efforts to achieve sex equity. in schools. We 
need to make sure we have knowkedge of our own general skills so that 
we may utilize them effectively in. working for change. 


"Now e@ would Like to consider in greater detail the knowLedge . 
base needed for wonking as a change agent for sex equity in schooks-- 
for determining our action goals and implementing action plans. We've 
talked about the kinds of experiences which ean contribute to ¢ U 
knowkedge base; now we'd Like to discuss the kinds of information which 
might be gained from these experiences and how this information might 
be used.” 
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IV: A KNOWLEDGE BASE FOR ACHIEVING SEX EQUITY, 


IN SCHOOLS . ". ‘TIME REQUIRED: 30 MINUTES 
(A) Lecturette--"Building a Knowledge Base for 
Change" : (15 minutes): 
(B) Questions, answers, and total group — 
——_______—_-diseussjon—__-__--_——" — 5 minutes) 


Purposes of the activity: 


fs 
The purposes of this activity are: 


@ to provide participants with an overview of the knowl edge base that: 
is needed for effective efforts to influence schools for change 


e to provide ‘participants with a frame of reference for identifying 
additional goals for increasing their knowledge base for change 


Materials needed: None 


a 


Facilitator preparation required: 
The facilitator should: 


@ thoroughly review this total Session outline and all participant 
materials. 


e review suggested lecturette and adapt it to accommodate unique 
group needs and facilitator style 


Procedure: 
A. Lecturette--"Building a Knowledge Base for Change" (15 minutes) 


The purpose of this lecturette is to expand on the framework provided 
during the previous activity "Assessing Your Knowledge Base for Change." 
The information provided during the lecturette is directed toward assisting 
participants to clarify the components of the knowledge base identified : 
in the preceding activity and to provide them with a frame of reference 
for identifying additional goals for increasing their knowledge base. 


Suggested lecturette: 


"During the previous activity we identified four components of the 
knowledge base which are necessary for effective change efforts related t 
sex equity. Worksheet 2 was designed to assist you in thinking about the 
types of experiences and knowkedge inckuded in each area, and in Adentif{ying 
goaks for increasing your knowledge base and the ultimate effectiveness of 
your efforts. Let's take a few.mnutes at this time to consider in a -Litthe 
mone detail each of the components of the knowkedge base which were ourthined 
eartion: knowledge of the organization and structure of Schools, knowledge 
of the community and <ts Aesources, hnowledge of Tithe IX and Sex equity, 
and knowledge of our own personal skills and capabilities. Why 4b each of 
these important? 


(<) 
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@ Knowkedge of the organization and structure of the schools 


Knowledge of the organization and structure of the schooLs 
- Should enable us to answer three questions: 


| - Who is responsible for what activities or functions within 
: © SChO0LS7 ; i 


~ Where are those persons Located: in the organization of the 
School system? 


~ What is Likely to be their primary concern or thein f<rame 
Of reference for considering problems of sex equity? 


When we identify specific change goals for schools or 
possible community action steps, we can increase the probable 
Success of our efforts if we know how the school system 44 
organized, the persons who have responsibility for the activi-~ 
: ties within our concerns, and the ways that we can increase the 
Likelihood of a-positive response. , 


Most schook distriots are organized around four Levels of 
decisionmaking and responsibility. The roles performed in 
each of these levels include: 


School governance 


The governance or pokicy-making group for most districts 
48 an elected on an appointed board of education. This 
governance body has primary responsibshity for estabLishing 
Schook policies and for policy dectsionmaking regarding the 
overall prognains and operation of the schools. 


Because the school board 44 the group with ultimate 
policymaking responsibility, it 4s essential that community 
groups and citizens ensure that school board members know of 
the need for sex equity in educational policies, programs, 
and practices and of the community's support for efforts 
toward achieving such equity.. Community groups and citizens 
Should make an effort to influence board members to support 
Sex equity programs and to make sure that issues of Sex 
equity are considered and Aneated in positive ways. The 
dngtuence process should include informing board members of 
the issues, providing factual information as to the need 
for positive programs, and retnforcing board members who are 
Supportive of sex equity goals. Information regarding the 
positions and voting necords of board members on equity 
4dsues may be coLkected and disseminated to the communtty. 


it is especiakey important that board members hear srom 
community groups when: 


- an dssue of policy development or Amplementation 4s 
dnvolved 


- an 4hhue of budget on expenditures 46 involved 

9 - an issue Of major new program development i involved 
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- the board is considering the appointment of key adminis tna- eo 
tons and should be reminded of the need to observe princt- 
ples of Sex-fain recruiting and hiring: 


- school administrators have particularly supported on A2e- a 
sisted Amplementing Title IX compliance efforts or sex 


Administrative Stagg 


Executive responsibivrity for the day-to-day operation of the 
Schooks. 48 assigned to school administrators. These dnelLude both 
the persons in the central district offices who have top manage- 
rial nesponsibivity and the principals and program directors within 
the various school buildings. Administrators have the respons.-° 
bikity for the implementation of policy, \the design of educational 
programs, the monitoring and evaluation of programs, and the 
general supewdsion of service delivery and support stats. 


{ Research indicates that the superintendent and other key 
tnistnatons Ana system are a major determinant of the success 
of bhange efforts. As the chieg executive officer of the district, 
thd superintendent provides a role modek for other employees, - 
this playing a major role th reinforcing or inhibiting change 
Cf fONLS » Similanky, butldind principals can play an tmportant 
ership and roLe-modeking function. 1f administrative btags 
slpport Title 1X implementation and sex equity programs, they 
novide a major reinforcement for other staff efforts. 


4 


Community groups should direct actions toward school 
administrative staff when the objectives are related to: 


- the devetopment/modigication of specific education pro- 
grams 


- the design/impLementation of programs of inservice 
training and staff devekopment 


- the supervision of serwce delivery staff who nave 
particulary supported on nedisted Tithe 1X compliance 
efforts or sex equity programs 


Serwice delivery staht : 


ULtimate responsibility for the delivery of nonsextst 
educational services to students falls on the shoulders of the 
teaching and counseling staff of the school district. Community 
groups avd citizens need to recognize the dmportance of these 
persons in the achievement of sex equity and to ensure that 
activities and programs are provided to teaching and counseling 
Stuy which can assist them in the acquisition -of the knowfedge 
and skills necessary for the delivery of nonsexist educational 
SeViCLS. ' 


Community groups should make certain that the school system 
provides the necessary information and training to service 
delivery staff. when: 
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- new policies. on program eg fonts nekated to sex equity 
ane being proposed or AmpLemented (e.g., when pre- 
viously sex-segregated programs are integrated, when 


i 


euricutum modifications are made) 


~there-is—evidence-of—frequent-and-continuing—dis— 
or igcatied on-problLem behavion by service delivery 
44a / 


Support services 


‘When we think of school personnel, we may overlook the 
many Support service personnel who are essentiak to the 
operation of a schook district (e.g., clstodiak, food service, 
ckerical, and transportation empLoyees). Many of these per~ 
sonnel have daily interactions with students, and they carry 
out responsibilities which are essential to the development 
of nonsexist environments and programs. 


Community groups Should work to: 


~ ensure that ale stags have understanding and skills 
for the maintenance’ of nonsexist behaviors and en- 
vénonments 


~ examine, identify, and eliminate dnequakity in the 
air ieeey benefits, on privikeges of all.empLoyees of 
either sex ~ ; 


"As-we work to identify our change objectives for increasing sex 
equity, we need to begin to think through our communications with the 
schools \the needs and the methods to be used for involving vartous 
groups working within the schools. Knowing whom to talk to for what 
purpose is a critical variable for successful change efforts. 


"The second area which we identified as a major part of the knowt- 
edge base for inklkencing schools for change is: 


owtedge of 


e 


@ Kn 
ao 


Lasting change in chooks is seldom obtained without the 
development. of a community consensus regarding the desirability 
of the change. In our society, organizations ane Amportant 
vehicles for accomplishing goals wnich affect the community; 

onganized community groups can act to exert pressure on Schools 
to change and to reinforce positive school efforts toward sex 
equity. Multiple pressures on forces for change usually in- 
crease the Likelihood of positive responses. The building of 
ad hoe coalitions of community organizations around particular 
mituak interests 46 an dmportant change strategy. 


An effective change agent needs to know the persons /organtza- 


tions in the community who are interested in human dnd civil 
rights and who are influential in matters relating to schools 
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and education. These organizatio 
zations, women's organizations, par 
rights groups, neighborhood assorixih 
change agents need to havea working 

Ship of such groups, the types of prog 
Likeky to support, and the particular nr 


Every community has “a .number of formal dnformal power 

structures which are dmportant to consider whenever chanae 

efforts are beivig organized. Knowing whom to \talk to about what 

4s. an dmpontant skill in poditive change efforts. - \_, 


; "The third component of the knowledge base identified on the wonrk- \ 
sheet 42: i ‘i . ; 


on actions they are 
ources of the various - 


@ Knowledge of thé present status of Title 1X immlementation, the 
Apecafac ways that eq 44 dened students and empLoyees and 
the actions /programs that may be used for the elimination of 
Anequrry 7 : 


One of the sources of influence or power in any situation is 
Angonmation. Although it is not essential that representatives 


/ Of community groups and citizens have indepth information on 
specific problems and possible steps for corrective actions before 
mr advocating sex equity. efforts in schools, possession of such 

re knowledge 48 a definite asset in change efforts. School per- 
i sonnel often have only fragmentary understanding of the impLica- 


tions of the Title IX requirements for their own programs or of 
the steps which can facilitate the. achievement of Title IX 
AmpLementation or sex equity. (Inaction on denial by school 
personnel may result {rom confusion or Lack of understanding 
rather than active disagreement with goats advocated by communi- 
ty members.) One of the useful roles that persons outside the 
schook system can perform 48 to supply information regarding 
the Tithe 1X nequinemehts and to provide assistance in the - 
Adentification of noncompliance and the design of modifications 
on programs which can/assist the achievement of sex equity. 


Community representatives are Likely to encounter two major 
problems in providing such information and developing specific 
necommendations for actions/programs to achieve sex equity. The 
first 44 ‘obtaining access to information which is essential to 
effective identification of problems and design of corrective 
programs /actions. ; 


Numerous State and Federal Laws regarding access to infor- 
mation affiun the rights of citizens/community groups to in- 
formation collected or maintained under public funds. 


@ Title IX nequines the school-district to netain records of 
the modifications and remedial steps which have been under- 
taken as a nesult of the district's institutional self- 
evaluation procedure. These must be on file fora three- 

“ year period after the completion of the self-evaluation. 
Community groups should be aware of the existence of these 
necords. 49 


u2i- 


| o_. 
r ERIC 


@ Most states have some “fonm of public records statute or 
right-to-know Law. In most instances these Laws give : 
citizens the right to inspect, to copy by hand, or to 
receive photocopies of written records which the schools 

necih. 


Education Rights “ana Puta Act 0f 1974 : 
, (commonly known as the Buckey Amendment) provides that 

under most conditions no one other ‘than a student's parents 

may be shown certain identifiable student records without 

the written consent of the student (or, in the case of : 

ekementary-secondanry School students, the student's 

parents}. However, summary information on- information 

which does not reveal the identity of the student is not 

covered by this Act. 


@ In most communities, school board meetings are public meet- 
dings, and any interested person may observe the meeting 
and make statements at appropriate times. In most cases, 
neconrds of Schook board meetings are public documents and 
open to inspection by witizens. 


Adthough the right of atelzens to ne 4b Specified 
dn such Laws and policies, community representatives may need’ to 
exert a considerable amount of effort and use a variety of 
methods (interpersonal, political, on Legal) for abeadiae such | 
Anformation. When possible, community members should try to 
maintain positive ‘netationships with the schools without being 
distracted from the need to examine data regarding the provision 
of Sex equity. 


A second major problem for many conmnity representatives 44 
understanding how to state specific recommendations or suggestions 
dn ways which are consistent with the oon of reference of 
School personnel. Spending time with key personnel and enlisting 
their insight and support in designing speci{ic recommendations 
and programs usually pays off. In numerous indtances success ful 
change efforts have resulted from collaboration and planning - 
among persons working inside the schook system who can provide 
key 4nformation, and representatives of community groups who can , 
advocate actions based on this information. 


Ina few minutes we'll be examining the spect{ic coverage of 
the Titlé 1X regulation whiah provides a framework {or our -de- 
44gn and implementation of change-agent efforts. Designing 
recommendations and actions within the <ramework of the requinre- 
ments of the Title 1X regulation increases the Likelihood that 
the nxeconmendations/prognams are perceived to be rekevant to 
the interests of the district. 


"The final component of the knowledge “base outlined during the 
hast activity 44: 
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Knowkedge of our personal goals, motives, sites, and commitment 
WOR. On @ IX Amp£Lementation and the achievement 
Of Sex an Schoo 


Perhaps the most dmportant part of the knowkedge base to be 
—~change-e. 


™ 


cons: enting 


related to our-own goals, motives, skills, and commitment: Few 


_ Of ub-ane Likely to work for change in areas which ake outside 


B. 


our interests on values. 14 is important that we have ackear 
ddea as to our personal goals and skills for involvement in 
change efforts if we are to make wise determinations of the 
ways we want to be involved and to obtain satisfaction from 
such invokvement. Knowing our own Skills helps us to identify 
persons or gi who can supply skills which we may Lack or 
SRALLSE which compLement our own." 


‘Questions, answers, and total 


group discussion ( 5 minutes) 


The facilitator should encourage any questions or ideas that 


participants may wish to raise. 


If there are no questions, the 


facilitator should encourage discussion by such comments and questions 


as: 


"Let's take a few minites now to go back to your responses on. 
Community Worksheet 2--'Assessing Your Knowledge Base For Change' and 
See 4f you would answer the questions in the same way or if. you have 
comments or questions which you want to add at this time. 


In teums of your experience, have these components of a knowledge 
base for achieving sex equity been useful? 


How did you obtain the knowLedge base which.was necessary to 
Anfluence Schools? 


In what ways could you increase your knowLedge- base and 
effectiveness in cavujing out efforts to influence schools for 


- change? 


What other types of knowkedge would be usefue to you as you 
design, implement, or re-evatuate your action goaks/efforts? 


The following point may be used for summarizing the group dis- 


cussion. 


@ Developing a knowledge base or doing the necessary homework js 


an essential ingredient of change efforts. Although we may 
never be able to anticipate all of the knowledge and informa- 
tion that may be useful in our efforts, we can increase -the 
likelihood of our effectiveness by spending some time collect- 
ing relevant information and preparing for change efforts. 


The facilitator should prepare participants for the next activity 


by comments such as: 
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"So far in this session we have focused on evaluating, our-own-. 
knowfedge base as change agents working for sex equity’in schools and 
we have set general goals for — our effectiveness as change 
agents, : 


"Tha few minutes we ane going t0 focus in greater detait-on-one 
aspect of our knowledge base--our knowledge of Title 1X implementation 
An our oun Schools and communities and tie. ways we may expand and 
utilize this knowkedge. During Generic Seosiows One and Two we 
eramined the context of Title 1X and the requirements of the Title IX 
negueation. At this point we'ne going to continue consideration 0§ 
Title 1X and. twin our, attention toward the monitoring of Title IX 
compliance in our oun districts and the ways we can collect and 
analyze information necessary for Such monitoring. 


"As we go through the next activities, remember to keep asking 
yourseks the three questions we posted on the chart. 


1. What changes do I wish to see made in schools; what are my 
goaks fon the schools in my community? 

2. What steps can I ads a concerned citizen take to bring about 
these changes; what are my goals for community action? 


3, What steps can I take to increase my ou personal ef fective- 
ness asa change agent; what are my goals for increading 
my knowkedge/skills in this area? 


"Monitoring 46 the process we can use to determine specific 
answers to the ,inst qdestion, regarding the speci{ic changes which 
shoukd be made: by and ih the schools in our own communities. The 
information gained through the monitoring process can also hebp us to 
ddentify the types of community action which might be used to encourage 
Schools to accomplish the necessary changes; it can hekp us to answer 
question two on the charts As we discuss monitoring, we should also 
keep in mind the third question on the chart and attempt 20 ddentify 
ways in which we can improve our monitoring effectiveness. ‘ 


nwe'2e take a 10-minute break now and return to discuss these 
dssued in greater detarct." 


V. BREAK TIME REQUIRED: 10 MINUTES 


(The facilitator should note that this break is not scheduled 

until 105 of the 180 minutes allotted to Session A have elapsed. 
The break has been designed for this interval because the first 105 

f minutes have a fairly high degree of participant interaction and 
activity variation which should not impose a too-heavy burden on 
participant attention. The break as scheduled gives participants an 
interruption between the 15 minute lecturette which follows it. If 
these were uninterrupted except by the brief question/answer. session 
which follows the lecturette in Section IV, participants would be 
required to maintain attention through almost 35 minutes of lecturette. 


Facilitator(s) may, of course, choose to modify this sequence after 
assessment of group needs and responsiveness. ) ; 
i) . 
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VI. TITLE IX MONITunaio anu ENFURCEMENT Por 
..__ STRATEGIES TIME REQUIRED: 60 MINUTES 


\ 


~“ 


(A) Lecturette--"Title IX Monitoring and 
Enforcement Strategies" a: minutes) 
5 


B) Questions and answers minutes) 
C) Individual activity--"Monitoring Title 
_ IX Compliance in Your Schools: Estab- 
blishing A Baseline" {10 are 
(2) Smal] group discusstfons (15 minutes 
E) Total group dames (10 minutes) 


Purpose of the activity: 
’ The purposes of this activity are: 


e to provide: participants with a context for understanding Title IX 
monitoring 


@ to increase participants' understanding of enforcement mechanisms 
available under Title IX 


e to provide participants with an outline for evaluating Title IX 
compliance in their schools and for establishing a baseline for 
future monitoring efforts 


e to provide participants with another opportunity to evaluate their 
Title IX knowledge base 


Materials needed: 
For participant use: 


| e "Monitoring Title IX Compliance in Your Community's Schools: Establish- 
| ing A Baseline"--Community Worksheet 3 


\ For facilitator use: None 


\Facilitator preparation required: 
The facilitator(s) should: 


‘@ thoroughly review this total session outline and all participant 
materials 


@ review suggested lecturette and adapt it to accommodate unique 
group needs and facilitator style 


7 Procedure: 


A. Lecturette--"Title IX Monitoring and , 
Enforcement" : (15 minutes) 

. The purpose of this lecturette is to provide participants with a context 
for considering the continuing monitoring activities which may be undertaken 
by citizens gr conmunity groups to promote Title IX implementation and the 
achievement of sex equity in their schools. In addition, the lecturette 
outlines the enforcement mechanisms available under Title IX--the ‘internal 
grievance process and the Federal administrative complaint process. A brief 
discussion of the issue of the private right to sue under Title IX is also 
included. (Following the lecturette. participants will have an opportunity —s 
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to review an outline for monitoring Title IX implementation. ) 


a * » 


Suggested lecturette: 


"Tk we are to function effectively as community change agents working 
to attain sex equity schools, we must undertake two different kinds of 
activities : : 


1. We must monitor our schools’ efforts to implement Title 1X and to 
attain equity. 


2. We must organize community resources and activities which can 
dnftuence schools' Title 1X sex equity efforts. 


Fon the remainder of this 4irt session, we will tun our attention to the 
monitoring process. In Session B, we will be considering community action 
alternatives. We will discuss the basic activities involved in monctoring and 
the enforcement mechanisms which are open to us when we ddentify t-stznees 

of noncompliance with Titke IX. : 


"You with recall that one of the companents of the knowkedge base for 
achieving sex equity which was outlined in the earlier activities was a 
knowledge of the present status of Title 1X implementation. During earkier 
sessions we've discussed the importance of Title 1X implementation and the 
noke of community groups in monitoring schools! progress in the tmplLementa- 
tiow-6{ Title 1X. At this point we'ne going to consider the specifics of 
owt monitoring of Title TX. What 44 involved in monitoring Tithe 1X? 

What information do we need? How can we obtain such information? 


"Monitoring is the process we use for assessing the progress which 
schools are making toward Title 1X implementation and for determining the 
specific actions which schools should take to extend or accelerate that 
progress. Monitoring of Title 1X is particularly important to akk Sex 
equity efforts since the Tite 1X regulation provides basic Standards {or 
identifying sex discrimination in education programs, policies, and practices. 


"Nonitoring involves three basic activities: . 


~ 


@ Collecting data on information rekated to Tithe 1X compLiance 


The first steps in monitoring Tithe 1X compliance are to: 
(1) determine the data on information to be collected li.e., tdentify 
the questions which are to be answered), and (2) devetop and dmpLement 
methods for collecting the data desired. 


The Title 1X regulation provides a general outline of the types 

of questions which might be investigated in initial monitoring ° 
efforts. Ina few moments we will be reviauing, a worksheet which 
suggests some of the areas which might be examined, (In your work- 
Shop materials, you wilh abso find a brie§ checkList on 'Nonitoring 
Title 1X CompLiance in Your Schook District: An Introductory Check- 
List for Community Groups.’ This checklist identifies some of the 
specific questions which might be asked in an initiak Title 1X 

——» monitoring effort.) The results of such earty Title IX- focused 
efforts may often suggest more specific Title 1X questions for 
subsequent monitoring, or they may suggest more general sex equity 
concerns for future attention. 


The data colkection methods which should be used in monitoring 
will depend on the nature of the information required. Where the 
Angormation needed tnvokves a matter of policy or formalized 
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procedure, it may be possible to obtain information through a formal 
nequest to the school district. 14, on the other hand, the infoama- 
tion needed involves the implementation or impact’of a policy, pro- 
cedure, on practice, other methods of data collection may be nequined. 
These might be format-~hearings, investigations, task force neport~ 
4ngs-~or informal--conversations with parents, stags, and students, 


" personal observations, etc. 


Anal ( the in plica~ 
wEii 


After information on data are collected, it is edsential to 
analyze the data to determine their meaning and implications. For 
example, once we have obtained budget figures and activity Listings 
for the competitive athletic program offerings for females and 
makes, we need to examine these in Light of information regarding 


the atheetic interests and abilities of both sexes to deteunine 


whether the program meets the interests and needs of both equally. 
On, <§ we know that fifteen grievances regarding the discriminatory 
application of student behavion codes have been filed under the 


district's internal Title 1X grievance procedure, we need to 


determine whether these involve a single particular issue or many 
different <ssues, whetner they involve a single employee or building 
or employees and buildings throughout the school system, etc. The 
results of such analyses provide information which is critical to 
the thind step of monitonring--identifying priorities and alternatives 
for Schook action. 


Generally, as we analyze information on data collected, we should 
seek to identify: 


~ progress which has been made in various areas of concern 
~ partialar problems which emerge or continue 


~ needs for consolidating, increasing, and/or rewarding progress 
made 


- needs for dealing with problems which have been identified 


- areas in which further collection on analysis of information 
ds desinabLe 


Identifying school action priorities and alternatives 


The adind and most important activity in the monitoring prccess 
4s the identification of the actions which schools should take in 
nesponse to the issues--progness on probLems--delineated through date 
coltection.and analysis (steps one and two of the monitoring process). 
It 44 dmportant to note that in this Last step of the monitoring 
process, the focus 48 on identifying change or action goals for 
Schools. Because our community action efforts should be tailored to 
the particular goals we establish for schooks, it 16 useful to clarify 
our goaks and priorities for school change before we begin to con- 
bidi nr the community action alternatives which might be implemented 
to promote achievement of these goals. (Developing intervention strat- 
egies through which the community can work to influence schools to 
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undertake these actions will be considered as a separate process 
kate in the workshop.) 


If action goals {or schools are to have meaning to the 
Schook personnel who most ultimately accomplish their achieve- 
ment, 4t 48 important that goals be stated as specifically as 
possible and with reference to existing school policies, pro- 
grams, on practices. This specificity®is made possible by 
egfective data collection and analysis. 


Schools ane most Likely to be able to implement the desired 
change if you are abke to: 


- identify the specific policies, programs, on practices 
which require modification 


- delineate the particular changes which should be made to 
connect on nemedy the problems ddentif ied 


- suggest reasonable time2ines for the completion of pro- 
gressive change steps 


i "The difficulty of obtaining the kinds of specific and relevant 
information we've just described is a continuing probLem for most 
community members or groups engaged in monitoring efforts. Knowing 
the specific information to request and the sources through or in 
which it might be found maximizes the Likelihood of obtaining necessary 
and nefevant data. Fon this reason it 46 edsential that you under- 
stand the nequinements of the Title KX regulation as they apply to 
Locak Schools and schook districts and “the noutine data collection and 
heporting activities of the school distriet. Once you have identified 
the information you seek, you may be able to Locate at Least portions 
of it in such standard documents as reports to the board of education, 
neports submitted to state and A ar ee pulicy handbooks, 
student handbooks, cwrriculum guidelines, employment application forms, 
budgets, onganizational charts, etc. \ 


"This Title 1X monitoring sequence id\gomptete when you have 
ddentified discrepancies between Tithe IX negukatony requirements and 
the policies, prognams, on practices of your achook or bchook district, 
and translated these discrepancies into the “particular change or action 
steps which should be taken by schools to achteve Tithe IX compliance 
and to ensure nondiscerimination. 


MAgter you have identified your change goals for schools, you 
must move to the Second activity we described earbiere-the organization 
of community resources and action efforts which can ihtuence schools 
toward equity. \ 


"In Session B, we will be discussing a variety of action efforts 
which might be undertaken by ettizens and community grcups Aes this 
purpose. Before we do, however,we should make sure that we wre 
famidian with the two enforcement mechanisms provided under Titke IX. 
UtiLization of either on both of these mechanisms--the Local Tithe IX 
grievance procedure and the Federat administrative complaint procedure-- 
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4 the most direct action which can be taken to influence schools to 
work toward equity. Both mechanisms may be utilized by individuals - 
without organizational resources. Let's review both of these en- 
forcement mechanisms and the ways in which each might be used, both 


’ by tndividuals and community groups. 


@ The Local Title IX giievance procedure 


One of the procedural nequinements of the Title IX negulation 
48 that education agencies adapt und. pubLish grievance procedures 
which can provide prompt and equitable resolutions of student 
and employee complaints alleging any violation of the Title IX 
regulation. This grievance procedure should have been established 
by July 22, 1976. | 

When we are working to find solutions to problems identified 
by community monitoring efforts, we should consider the possible 
use of the Local grievance procedure. The grievance procedures 
0§ most of the Titke 1X regulation although a few school dis- 
tricts have extended the grievance procedure to include grievan- 
ces rekated to possible nace discrimination and instanced of 
Sex bias which may not be covered by the Tite 1X regulation. 


You will recall from the generic session on the Title IX 
grtevance procedure that the only standard specified in the 
Tithe IX regulation is that the procedure must provide for the 
prompt and equitable resolution of complaints of violations of 
Title 1X. The information outlined in the generic session 
provided a number of additional standards and suggestions for 
ensuring the prompt and equitable resolution of complaints. 
Given the absence of Federal standards for the procedure, Local 
procedures vary widely; it is important that community groups 
monitor and utivize the grievance procedure in four ways. 


1. Examine the grievance procedure that has been develoved 
by your cae district a euariete the adequacy Of 4th 
PrLOVASLONS. @ Worrshe used during the generic 


Sesditon provide you with criteria for evaluating the 
adequacy of the structure of your ‘district's grievance 
procedure. 1f you find that it could be strengthened and 
4mproved, develop recommendations for necessary changes 
and work with school administrators and the school board 
to dmprove the grievance procedure. , 


2. Monitor the actuak implementation of the grievance pro- 
cedure. Development of an adequate grrevance aCeHane 
4é onky a first step. 14 the grievance procedure is to 
be effective, its implementation must also be adequate. 
Community groups shoukd find out 4§ students and employees 
know about the procedure and how to use it, whether it is 
being utilized, the types of grievances which have been 
filed, and the disposction of grievances fiked. This in- 
formation may be obtained by interviewing students and 
employees, or by inquiries to school administrators on 
the Title 1X coordinator. A checkkist which you may use 
for evakuating the implementation of the grievance proce- 
dure 44 included in the 'Reference Materials’ section of 
the Participant's Notebook. 
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utilize the grievance procedure for dealing with possible 
noncompliance identified through monitoring efforts. The 
Le IX neguka eq hat the grievance procedure 
be made available to students (and parents of students uho 
ane filing on behal{ of their eLementary on secondary 
“school children) and employees. There 46 no requirement 
that the grievance procedure be made available to 
community groups on to citizens fdling-on behal{ of stu-~ 
dents on employees. The extension of the use of the 
Title 1X grievance procedure to such groups is the option 
_ of the school district. 


14 this option 46 provided in the Local grievance proce- 
dure, community members or groups may use this procedure 
_ for solving problems which may be identified through 
monitoring activities. If the option is not provided, 
community groups may wish to influence the schook board 
on the district administration to extend the use of the 
grievance procedure to include community groups or 
citizens acting on behal{ of students or employees. In 
some communities, conmunity organizations not eligible 
to utilize the grievance procedure themselves have de- 
veloped services to assist grievants on potential 
grievants in the filing and pursuit of their grtevance. 


4, Loca grievance procedures should be used in enforcement 
and phoolem-solving efforts by Able catazend or 
community groups when: 

- there is neason to believe that the school district is 
unawane of the violation of the Title 1X regulation 


- there is a belies on indication that the grievance 
rrocedure 44 being administered in the context of a 
bincere effort of probLem solving within the school 
district 


- it i& important to document possible Title 1X violations 
and efforts to conrect such violations prion to filing 
a complaint with the Office for-Civik Rights, the 
Department of Health, Education, and Welfare (HEW), or 
to publicizing the ineffective implementation of the 
procedure 


"The primary advantage of the grievance procedure to its users 
is its neady accessibility. 14 provides an opportunity for problem 
nesolution at the Level where the resolution must be impLemented (the 
Local education agency); it may provide for rekativety rapid and in- 
expensive resolution of the problem; and it provides the Local educa- 
tion agency with an opportunity to identify and deal with Tithe IX- 
nekated problems without outside intervention. 


"The weakness of the grievance procedure is that its effectiveness 
is dependent upon the commitment and good faith efforts of the Locak 
agency to implement the procedure tn an open chimate of problem tdenti-~ 
fication and solution. 1§ the procedure 4s implemented in a manner 
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which suggests resistance on the part of the agency to examine, correct, 
on redress possible noncompliance with Title 1X requirements, it will 
not function as an effective method of enforcement to the grievant on 
ab a method of problem sokving for the agency. 


e@ The Federal administrative complaint procedure 


A Second enforcement mechanism which 4 provided under Title 
IX is the filing of a complaint with the national or negional 
Office for Civdik Rights, HEW. This action may be taken after 
the unsatisfactory use of an internal grievance procedure, 
simultaneously with the filing of a grievance, on without use 
of the grievance procedure. ; 


Complaints may be filed by individual students and employees 
and/or ‘organizations authorized to act on behalf of a student(s) 
or employee(s). Complaints may be filed with the national on 
negionak Office for Civil Rights (OCR) within 180 days of the 
alleged violation. 

A complaint should include the following information: 


~ name and address of the person(s) or group filing the com. - 
plaint 


- who (what person or group) has suffered discrimination 


- the names and addresses of the persons who have suffered 


—— ABHimination 4§ they number three on fewer persons 


name and address of the school district on institution, 
charged with discrimination 


when the discrimination ocewned 


- a description of the discriminatory act(s) | 


The Office for Civil Rights investigates complaints after 
they have been received. The Local district is notified shortly 
after OCR receives a complaint. A Letter of findings of the in- 
vestigation 46 sent to the district and the complainant after 
the investigation has been completed. Although OCR has made an 
attempt to complete investigation of complaints within 105 days 
of recetpt of the complaint, they are cwnrently operating with 
a considerable backlog of. uninvestigated complaints and are in 
the process of developing procedures for expediting their inves- 
tigations and reducing their complaint back£og. 


Tf OCR makes a finding of discrimination, procedures which 
must be undertaken by the district for correction of the dis- 
crimination ake spect{ied. 1 attempts to resolve the matter 
fail, OCR may institute administrative procedures which can 
nesult in suspension on termination of Federal assistance and 
dental of further awards; or they may refer the case to the 
Department of Justice with a reconmendation for court action to 
achieve comp£iance without withdrawing Federal assistance. 
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The identity of the person(s) siLing the complaint is kept 
confidential if possible. 14 is Sometimes dmpossible to investi- 
gate a complaint without the identity of the complainant becoming 
known. Agencies are prohibited <rom discharging on discrimina- 


ting against any employee on Student because she/he has made a 
complaint on assisted with an investigation. 


Filing of a complaint is suggested when: 


- the complainants prefer not to use the Local grievance 
procedure 


- evidence suggests that the grievance procedure’ i not being 
effectively implemented 


- evidence suggests that a grievance will not be resolved with- 
in the 180-day Limit for the filing of complaints 


- a grievance has been resokved in a fashion considered to be 
inequitable by the complainant 


The primary strength of the complaint process 48 that it 
provides a method for involving OCR as an qutside third party 
in consideration of the alleged discrimination. Because of the 
strength of the sanctions possible under the complaint procedure 
(suspension or termination of Federal funds),, many education 
agencies find it desirable to negotiate vokuntary compliance 
efforts if discrimination is found. 


1ts weakness is the amount of time frequently required to 
obtain a resolution of the complaint, the adversary attitudes 
which may be created during the process, and the threat of 
possible netariation perceived by many potential complainants. 


You wil notice that one method of enforcement which <4 often 
discussed but which has not been mentioned here--that of filing 
a private court action to enforce Tithe IX nights. The rrght 
of an individual to file a private suit for this purpose has 
been the Subject of the recent court case Cannon v. University 
of Chicago (12 EPD 11175 (7th Cin. 1976} }. The most recent 
finding in the case 44 that no such right is in fact extended 
to the individual solely by Titke 1X. (The individual may, how- 
even, be able to foin a Tithe 1X cause of action with an other-____ 
wise valid Constitutional claim.} 14 was the opinion of the 
count that tie Federal administrative complaint procedure pro- 
vides the individual adequate recourse in circumstances of 
possible discrimination. It 44 anticipated, however, that 
further. action wikk be brought in the case. Individuals or 
groups wishing further information on this subject should ob- 
tain Legal counsel, as the exact Amplications of this case ane - 
not clear at this time. 


NUtibizing one or both of these two enforcement mechanioms --the 
internal Title 1X grievance procedure and the Federal adminisinative 
complaint process--some of the most dinect actions which can be taken 
by a citizen on a communtty ghoup to connect instances of noncomplLtance 
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with Tithe IX which are identified tnrough monitoring efforts. There 
are many other strategies which may be used. We wikl be one 
these in the next 4e4ion. 


"In preparation for this, we are going to spend some time on a 
worksheet designed to help you to think about your own monitoring 
activities." 


B. Questions,’ answers, and total group 
“+ discussion ( 5 minutes) 


The facilitator should provide the opportunity for participants 
to ask any questions they ray have or to add additional relevant infor- 
mation before moving into the individual activity. 


©. Individual activity--"Monitoring 
Title IX Compliance in Your’ Schools: 
Establishing-A Baseline" (10 minutes ) 


The worksheet to be used in this activity provides participants with 
an opportunity to: 


- assess their knowledge of Title IX implementation in their schools 
- review the areas covered by the Title IX regulation 


- identify areas for further monitoring of the progress of Title IX 
implementation in their schoois 


- identify needs to improve their knowledge base relevant to Title 
IX monitoring efforts in their communities’ schools 


It is important that participants understand that it is unlikely 
that they will be able to answer all the questions on the worksheet. Rather, 
the worksheet should be used as a guide for determining those areas around 
which monitoring and problem-solving activities should be organized. The 
facilitator should note that the worksheet also asks participants to identi- 
fy sources or methods for obtaining the information which they may need. A 
list of possible sources is provided for participant use, but the facilitator 
may wish to provide additional guidance to participants during the tota} 
group processing. The facilitator should also note that the time allocated 
for individual completion of the worksheet is short. This reflects the 
anticipation that most participants will find the questions difficult to 
answer individually, and will find the group discussion time more useful. 


The activity may be introduced by comments such as the following: 


"Worksheet 3, entitled ‘Monitoring Title IX Compliance in Your 
Community's Schools: Establishing A Baseline’ provides you a format for 
neviewing the Title IX compliance activities of your schools and for 
ddentifying those areas where you may wish to focus your monitoring efforts. 
Tt also gives you another chance to assess the third component of the 
kRnowkedge base identified earlier~-your knowledge os Title IX impLementa- 
tion in your Schook district. 
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"Peease nead through the questions as a means of reviewing the 
Scope of Tithe IX regulation requirements. You will note that the 
worksheet asks two kinds of questions: one with regard to your 
schools’ compliance progress, the other with regard to sources and | 
methods of obtaining information as to this progress. In those 
instances where you have knowkedge of whether on not the schools in \ 
your community have on have not implemented the item specified, please 
answer yes or no in the appropriate blank. If you do not know whether 
on not the Schools in your community have taken. action with respect 


necessary information. You will note that a sheet of suggested 


to the item, then try to identify some ways you may obtain the \ 


sources of dnformation 4s okso inckuded for your use. 


"The worksheet is designed to be relatively comprehensive; <t is 
not anticipated that you will know the answers to each of the questions 
inetuded in the worksheet. The worksheet provides you with an oppor~ 
tunity to: 


- assess your knowledge of Title 1X implementation in your 
community schools : 


neview the major areas covered by the Title 1X regutation 


‘identify those areas where you may wish to focus your monitor- 
ing and action efforts ; 


identify areas in which you may want to tmphove your monitor- 
, dng capabilities--your sources and methods for obtaining tnfor- 
mation related to Title 1X compliance 


"PRease ude the worksheet in the following way: 


- Read the questions provided and answer them with a 'yes! or "no! 
if you have the necessary information. 


Tf you do not know the. answer to an item now, try Lo Adentify 
the methods /sources of information which could hekp you to 

find answers to the questions. Try to identt{y both the obvious 
sources of information (school documents, policy statements, 
neports) as well as mone informal sources (your discussions 
with parents, students and stags; contacts with board members 
on administrators). 


- Identify those areas which you feet need monitoring and communi- 
ty action. 


"Spend about 10 minutes reading through the questions and com- 
pleting the worksheet. Later, we're going to ask you to join other 
peopte and compare your ideas. 1 you are not eLearn ad to the meantng 


of the questions on the importance of the questions, feel free to ask 
for clarification. 4 4 


"This may seem to be a short time in which to complete what Looks 
Like a Cong worksheet, but you'Le probably find that it goes faster 
than it may look. Don't spend too Long a time on any Single question; 
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try to get a general baseline as to how much you rnow about T.itle 1X 
compliance in your schools, where you would Like to focus in your 
monitoring efforts, and where you are with respect to your knowkedge 
of 4ngormation sources.” 


The facilitator(s) should move around the room to answer questions, 
clarify the task, or assist in any way possible. 


D. Small group discussions : (15 minutes) 


When participants have read through the worksheet and responded to 
as many questions as possible, they should be asked to form small 
groups. Directions which might be/given for this purpose include: 


"Most of you have had an opportunity to read through the questions 
and answer those questions where you had the necessary information. 
We're now going to ask you to form groups of four to discuss your 
answers, particulanty the possible sources and methods of obtaining 
dnfonmation which you have identified. Be surc to spend some time 
comparing ideas as to ways of improving your monitoring effectiveness. 


"Th Several of you are grom the same community, you may wish to 
work together in comparing information regarding compliance & you'r 
community's schools. You vill have about 15 minutes for the small 
group discussions.” 


E. Total group processing (10 minutes) 


During the processing of this information the facilitator should 
re-emphasize the point that the questions asked on the worksheet are 
designed to specify areas for the collection and analysis of data. 

It waS not anticipated that community group members would be able to 
answer all of the questions. They may be able to answer only a few 
of the questions. In this event the worksheet should be used as a 
tool for identifying those areas where information should be collected 
during future monitoring. ; 


During the group processing of the activity, the facilitator 
should guide the discussion with questions such as: 


e Which requirements are most likely to have been implemented? 

e What steps can be taken at this point to encourage a more 
comprehensive effort in the implementation of compliance 
procedures, e.g., updating the institutional self-evaluation 
or revising grievance procedures? 

e What do you feel are the most important sources and methods 
for obtaining information related to Title IX compliance 
progress? 


e@ In what ways can you use the information collected and analyzed 
through the use of this worksheet? 
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: In summarizing the discussion, the facilitator should make sure 
the following points are made: 


, @ 


The procedural requirements for notification ‘of policy, designa- 
tion of responsible employee, establishment and publication of 

a grievance procedure, and provision of assurance statements 
are continuing. Schools have ongoing responsibilities in these 
areas. . 


Although there is no requirement for periodic institutional 


‘self-evaluation efforts, some form of continuing evaluation/ 


monitoring effort by the school district is essential to main- 
taining Title IX compliance. . 


The questions on the worksheet suggest a structure for communi- 
ty monitoring and dialog with school officials regarding Title 


_ IX compliance. 
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VII. 


SUMMARY COMMENTS TIME REQUIRED: 5 MINUTES 
Purpose of the activity: 
The purposes of this activity are: 


e to provide participants with a summary of the activities of the 
session 


e to preview the activities of Application Session B for Communi- 
ty Groups 


Materials needed: None 
Facilitator preparation required: 
The facilitator(s) should: , 


e thoroughly review this total session outline and all participant 
materials 


@ review suggested comments and adapt them to accommodate unique 
group needs and facilitator style 


Procedure: 


The facilitator should move from the previous activity into a" 
summary of the session activities and a preview of the next Application 
Session for Community Groups. Comments which might be used include: 


"The focus of this session has been on ‘Building a Knowledge Base 
for Change.' During the session we've considered the relationship 
between schools and community, the knowledge base that can assist 
efforts to influence schools toward sex equity, and the needs and pro- 
cedures for Title IX monitoring and enforcement. Ads you think back on 
these activities and ycur present knowledge base for change, consider 
the following questions: (The facilitator should deal with audience 
resoonses to each question. ) 


@ What do you consider the most important component of a knowg- 
- edge base for change? 


@ What are your present observations regarding Title 1X AmpLementa- 
tion in your community's schools? 


o What are your persona£ goats for extending your knowkedge base? 
@ What questions/concerns do you have at this tine? 


"During Application Session B for Community Groups we'll move on 
to mone action-oriented activities as we test and extend our skills 
for_change. We will be considering the ways that we as community 
members can act to influence our schools toward Title IX compliance 
and sex equity efforts. We will be examining ways that we car strengthen 
our communications with schools and identifying specific action strate- 
gies for community intervention. In addition, we'Le outtine the ways 
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that you can develop plans for change. Strengthening your skills +h 
these areas can help you to increase your effectiveness as a change 
agent." 


Any necessary closing announcements should be made. 
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BUILDING SKILLS FOR CHANGE 


Outline for Application Session B for 
Community Group Members 


Prepared for the 
Title IX Equity Workshops Project 
of the Council of Chief State School Officers 


by the 
Resource Center on Sex Roles in Education 
National Foundation for the Improvement of Education 


THE COMMUNITY CHANGE AGENT AND TITLE IX: 
BUILDING SKILLS FOR CHANGE 


APPLICATION SESSION B | 
FOR COMMUNITY GROUPS 


Session Specifications 


Session population: Members of community groups,\parents, and other 


persons not employed by school systems 


Session objectives: The objectives of Application Session B for Community 
roups include: . 


‘to provide participants with an opportunity to assess and extend: 


their skills in communicating with the schools regarding Title IX 
implementation and the achievement of sex equity 


to provide participants with an opportunity to assess and 
extend their skills in 


- applying Title 1X requirements to day-to-day school 
situations ~ 


- identifying change goals for schools 


- identifying action alternatives for community members / 
groups seeking to influence schools 


to provide participants with a method of establishing goals and 
analyzing action strategies related to the achievement of sex 
equity in schools 


to provide participants with an opportunity to extend their 
action planning skills 


to provide participants with the opportunity to initiate the 
development of an action plan 


Time required: Three hours 
Materials needed: 


For participant use: 


"Influencing Schools for Change" 


- "Role Play Situations"--Community Worksheet 4 (attached to this 
session outline) 

- "Individual Analysis of Role Play Situations"~-Community Worksheets 
§-8 (attached to this session outline) 

- "Sample Role Play Situation Analyses"--Community Worksheet 
5+8A (attached to this session out] ine) 


\ 
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e "Analyzing Strategies--Force Field Analysis"--Community 
Worksheets 9 (attached to this session outline) 


e “Action Planning Guide"--Community Worksheet 10 (attached to 
this session outline) 


e "Workshop Evaluation Form"--Community Worksheet 1] . 


For facilitator use: \ 


& 


s Charts (on newsprint, acetate transparency, or chalkboard) Of 
-~ "Session Objectives" (see Section I of this session outline) 


- "Guidelines for Observing Role Plays" (see section II of this 
session outline) \ 


- "Analyzing Change Strategies--Force Field Analysis" (see section 
IV of this session outline 


@ Newsprint and marker or chalkboard and chalk 
Facilitators required: Although the session may be conducted by a single 
person, it is preferable in most cases to share responsitility among 
several persons (female and male) who possess both subjéct matter 
expertise and group process skills and who represent, racial-ethnic 
diversity. : 
/ | 
Facilitator preparation required: , 
The facilitat. 7(s) should: 


e thorough!’ review this total session outline and all participant 
materials 


t 
@ review suggested lecturettes and comments, and adapt them to 
accommodate unique group needs and facilitator style 


- Introductory comments (see section 1] 
of this session outline) 


' ( 5 minute.) 
Comments--"Guidelines for Observing Role Plays" 


(see section II of this session out] ine) ( 5 minutes) 
- Lecturette--"Establishing Change Goals" (see 

section IV of this session Outline (15 minutes ) 
- Lecturette--"Action Planning and Implementation" 

(see section V of this session outline) ( 5 minutes) 
- Summary comments (see section VI of this session 

outline) va ( 5 minutes ) 
- Closing comments (see section VI of this 

session outline) ( 5 minutes) 
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® Prenare charts as identified in "Materials needed" listing 
of these session specifications 


Group size: Flexible 


Facilities required: Meeting room to accommodate expected number of 
participants; moveable tables and chairs will facilitate smal] 
group work 


Equipment and supplies needed: Overhead projector and transparencies, 
chalkboard and chalk, or newsprint and marker; pencils and pads 
for each participant 
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THE COMMUNITY CHANGE AGENT AND TITLE IX: 
BUILDING SKILLS FOR CHANGE 


APPLICATION SESSION B 
FOR COMMUNITY GROUPS 


Session Agenda 


I. INTRODUCTORY COMMENTS re eure 5 MINUTES 
II. INFLUENCING SCHOOLS FOR CHANGE TINE REQUIRED: 75 MINUTES 


{ / 
/ 


A. Individual activity--"Individual Analysis of / 
Role Play Situations" (10 minutes ) 


df al 


B. Small group discussion of analyses (15 minutes) err 
C. Role plays and small group discussions-- yg ee 
"Influencing Schools for Change: Role Play ee ate, 
Situations" (40 minutes) 
D. Total group processing (10 minutes ) 
III. BREAK TIME REQUIRED: 10 MINUTES 
IV. ESTABLISHING CHANGE GOALS AND ANALYZING ACTION 
ALTERNATIVES TIME REQUIRED: 35 MINUTES 
’ A. Introductory conments--"Establishing Change 
Goals" (15 minutes) 
B. Small group activity--"Analyzing Change 
Strategies--Force Field Analysis" \ (10 minutes) 
C.. Total, group processing \ (10 minutes) 
V. ACTION pUANNING AND IMPLEMENTATION TIME REQUIRED: 40 MINUTES 
A. Lecturette--"Action Planning and 
Implementation" ( 5 minutes) 
B. Individual activity--"Action Planning Guide" (10 minutes) 
C. Small group discussions (20 at ae 
D. Total group processing e ( 5 minutes 
VI. SUMMARY AND CLOSING TIME REQUIRED: 15 MINUTES 
A. . Summary comments (minutes) 
\ B. Completion of evaluation sheets ( 5 minutes) 
C. Closing comments ( 5 minutes) 


TOTAL TIME REQUIRED: 180 MINUT 
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I. 
_ Purposes of the activity: 
*aieltiers 


, ‘The purposes of this activity are: 


INTRODUCTORY COMMENTS TIME REQUIRED: 5 MINUTES 


e to introduce any facilitator(s) assisting with the session who 
has (have) not been introduced to the group 


@ to provide participants with a review of the session objectives 
and the. activities for the session 


Materials needed: 
For. participant use: None 
For facilitator use: 


@ a chart (on newsprint, transparency, or chalkboard) of the session 
objectives 


Objectives fer Session B 
The objectives of Application Session 8 for Community Groups include: 
@ to assess and extend our skills in: 


-applying Title IX requirements to day-to-day school 
situations 


sidentifying change goals for schools 
 y j 


-identifying action alternatives for community members/ 
groups s*2king to influence schools 


e@e to assess and to extend our skills in communicating with school 
personnel regarding Title IX/sex equity issues 


e to establish goals for our communities’ schools, and to utilize 
the force field analysis method for analyzing community action 
alternatives 


@ to review the action planning process as it may be applied to 
efforts to achieve sex equity in schools 


e to develop an initial action plan for accomplishing change in 
our own communities’ schools 


Facilitator preparation required: 
The facilitator should: ‘ 


@ thoroughly review this total session Outline and participant 
materials 


@ review session objectives and relate objectives to the activities 
outlined for the session 


@ prepare chart of session objectives 
he 
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Procedure: ' 


The session facilitator should begin by introducing any persons who 
may be assisting during Session B who have not been before the group 
before. In addition, any housekeeping information such as scheduling of 
refreshments, etc., should be provided at this time. The facilitator 
should display the chart of session objectives before beginning the 
comments. 


Suggested introductory comments: 


"This se5440n, entitled 'The Community and Tithe 1X: Building 
Skills for Change,’ 48 designed to provide opportunities for testing 
and practicing skills which are nelevant to our efforts to influence 
Schools to change. You wikl recall that one of the activities of 
Session A was to Adentify your components of a knowledge base for 
change. These components included: knowkedge of the structure of 
the schools, knowkedge of our community and its resources, knowkedge 
of Title IX <mplementation and the manifestations of sexism in schools, 
and knowkedge of owt own motives and skills for working for change. This 
formulation emphasized the content or information which 4s important to our 
work as change agents. We also discussed the monitoring process and the ways 
in which we might increase our knowkedge of Tithe 1X impLementation in 
our schools. 


"We would now Like to twin to the way in which we utilize this 
knowledge base and the fruits of our monitoning--the way in which we plan, 
organize, and impLement community interventions which can influence 
Schools to achieve goals related to Title IX compliance and sex equity. 


"At this point we are going to be giving attention to the process of 
change and the skitls which are needed for this process™ Numerous 
bkikes (such as communications skills, strategy development skills, 
planning skidls, organizing skills, and many others) may be needed for 
implementation of your community effort. During this session we will be 
devoting primary attention to two sets of skills--comnunication skills 
and action planning skills. Other skills may be needed and udsed--but we 
hope that you will focus on communications and action planning as you are 
involved in the activities. 


"The objectives of this session inckude the following: 

@ to assesd and exten! our skills in: ! 
- applycng Title 1X requirements to day-to-day school situations 
~ ddentifying change guals for schools . 


- tdentt fying action alternatives for community members / groups 
seeking to influence schdols 


e to assess and to extend our skills in communicating with schook 
porsonnel regarding Title 1X/sex 2quity 4ssued 


e to establish enange goals for schools and to utilize the force 
field analysis method for analyzing community action 
akiernatives to achieve these goabs 
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@ to review: the action planning process ads it is applied to efforts 
to achieve sex equity in schools 


e to develop an initial action plan for accomplishing change in 
out communities’ schools ; 


"As we move through the various activities of this session, rAemen- 
ber to consider each in teunds of the three questions we asked in the 
hast seston: 


@ What does the activity suggest about the change goats I hold for 
the schools in my community? 


@ What does the activity suggest about the action goats 1 hold for 
my communtty? 

@ What does the activity suggest about my goals for my oun 
personal growth? 


f : 
"These questions continue to neglect some of the basic considera- 
tions underlying each of the activities outlined for this 4e5s40n," 
- Opportunities for questions and answers should be provided before 
moving on the the next acitivity. 
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INFLUENCING SCHOOLS FOR CHANGE TIME REQUIRED: 75 MINUTES 
(A) Individual activity--"Ind:~ ‘ual Analysis 


of Role Play Situations" ——. (10 minutes) 
tR} Smal] group discussions (15 minutes) 
C) Role plays and small group discussions-~ 

"Influencing Schools for Change: Role 

Play Situations" ~ (40 minutes ) 
(D) Total group processing (10 minutes) 


Purposes of the activity: 
The purposes of this activity are: 


@ to provide participants with-an opportunity to assess and extend 
their skills in identifying: 


- the implications of Title IX requirements for day-to-day 
school situations : 


- change steps which could be implemented by schools to attain 
sex equity ; en 


- interventions which might be made by community groups to 
encourage school action for equity 


e@ to provide participants with guidelines for their communications 
with schools related to.Title IX and the achievement of sex equity 


e to provide participants with an opportunity to assess and to extend 
their communications skills which are relevant to influencing schools 
to change 

Materials needed: 
For participant use: 


e "Influencing Schools for Change: Role Play Situations" --Communi ty 
oe 4 


e "Individual Analysis of Role Play Situations"--Conmunity Worksheets 
e “Sample Role Play Situation Analyses"~-Community Worksheets 5A~-8A 
For facilitator use: 
r faci ru y 
@ acchart of "Guidelines for Observing Role Plays" 
Guidelines for Observing Role Plays 


1. Was there an acknowledgement of the feelings or frame of reference 
of the other person? 


2. Was the concern/problem stated directly, and in a nonaccusatory manner? 


3. Were points of agreement and disagreement regarding the nature and 
dimension of the problem clarified before alternative actions were 


discussed? Ma 2 
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4, Was there a "yesable" request made by either’ person? 


5. Was there an effort to establish a follow-up action before 
‘ending the meeting? é 


Facilitator preparation required: 


The facilitator should: 


X 


x 


e thoroughly review this total session outline and all participant 
materials . 


e carefully read all role play materials and the accompanying 
sample analyses 


@ review suggested introductory comments and adapt them to 
accommodate unique group needs and facilitator style 


Procedure: 


A. Individual activity--"Individual i 
Analysis of Role Play Situations" (10 minutes) = 


This. activity uses written role play situations describing 
school-community interactions related to Title IX and_sex equity 
issues in order to give participants an opportunity to assess and 
extend their skills in: 


= applying Title IX requirements to day-to-day school situations 
- identifying change goals for schools 


-' identifying action alternatives for community members/groups 
seeking to influence schools 


(The Same written situations will be used later to provide participants 
with an opportunity to consider their skills in communicating with 
school personne! through role playing thé situations. ) 


Introductory comments: 


"Throughout session A, we mentioned that the significance of the 
knowledge base thut we were discussing was that it should assist us in 
ddentifying change goats for schools related to Tithe IX implementation 
and the achievement of sex equity, and developing and implementing 
effective community action efforts te influence schools in this change 
process. In the next few minutes, we would Like to work on these two 
activities. We will be examining several examples of day-to-day 
schooL/community interaction situations related to Title IX and sex 
equity. 


"We would Like you now to read through the four school/community 
situations described on Worksheet 4, entit2ed "Influencing Schools for 
Change: Role Play Situations.” These Situations are the types of 
situations you might encounter in your monitoring efforts. We would 
Like you to spend the next 10 minutes working on these worksheets, 
using your krowkedge base to see whether or not you can determine: 
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~ e the implications of Title IX for the s4tuation deserted 


e change -goaks for schooks--specific steps which schools should 
take to ensure implementation of Title IX and/on the achievement 
of Sex equity 


@ action alternatives for community menbers--steps which community 
members /groups could take to influence schools to accomplish the 
specified change goals 


"You will have about 10 minutes to work individually. Pease read— 
the sdtuations described on Worksheet 4; then use the first page of 
Worksheets 5-8 to identify the Title 1X implications, School Tidigeaeaes 
and community action alternatives relevant to each. Do not go on to the 
aver of Worksheets 5-8; we will be working on that <n small groups 
a bit er. 


"Peease work through as many of the situations as you can in the next 
10 minutes, hut do not worry 4f you don't finish all four. There will be 
additional time to discuss them in small groups after you've Looked at 
them Andividuatly." 


The facilitator should allow about 10 minutes for the participants 
to complete Community Worksheets 5-8. She/he should be available to 
clarify any questions which may be raised. : 


B. Small group discussions (15 minutes) 


\ 

After participants have spent approximately 10 minutes in individual 
work, the facilitator should ask them to form small groups of four persons 
each and to discuss their answers. During this time, the facilitator 
should observe small group discussions to ascertain whether participants 
are able to identify appropriate responses to the situations described. ‘. 
(Sample responses are outlined on Worksheets 5A-8A). If participants seem 
unable to identify appropriate responses, the facilitator may wish to 
modity this session design at this point, and spend a few moments dis- 
cussing responses in the total group. She/he may wish to distribute/ 
call attention to Worksheets .5A-8A, "Sample Role Play Situation Analyses ," 
to participants at this time. (In this case, the facilitator should 
modify the role play activity--activity C--to reflect the reduced time 
for activity.) If participants are able to generate appropriate responses 
to the questions, the facilitator should move to the role play activity, 
reserving discussion of specific responses to the situations until the 
group processing activity which follows the role play (activity D). 


In any case, the facilitator should check briefly with the group as 
to whether they felt comfortable in their answers to the worksheets before 
moving to the next activity. 


C. Role plays and small group discus- 
sions--"Influencing Schools for ; 
Change" (40 minutes) 


The purpose of the role plays/smal1 group discussions, which utilize 
the same worksheets used in activities A and B, is to provide participants 
with the opportunity to extend their skills in communicating their knowledge 
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and goals to school personnel. Such\ communications skills are crucial 
to effective community interaction with schools. Specific criteria 
which participants should follow in performing and observing the role 
plays are provided in chart form, in the suggested directions and 
comments, and on the second page of Worksheets 5-8. Before beginning 
the directions, the facilitator should display the chart on "Guidelines 
for Observing Role Plays.". 


Suggested directions and comments: 


"Now that you've had an opportunity to apply your knowledge to 
Specific school/community interaction situations (to identify Title 1X 
Amplications, specific School change-goals, and community action alterna- 
tives), Let's consider our skills for utilizing that knowkedge in 
Antenactions with schooL personnel--our communications skills. If we 
ane to be effective as change agents, we must ensure that we have the 
Antenrpersonal skills necessary for communicating with others, in this 
~ case, with school personnel. 


"We'd Like you now to form groups of from eight to twelve persons 
and to nole play the four situations you've just read. During this 
tine we'LL be Looking at ways we can increase the effectiveness of our 
communications with the schools. Two persons wilh be role playing 
each situation, and others in the group will be serving as observers. 
AS you either play the role or observe, we are asking you to perform/ 
observe the communications between the two persons using the follow- 
dng guidelines. You will find these guidelines Listed on the second 
page of Community worksheets 5-8, and you see them Lsted on the chart 
which 45 posted. ; 


"Guidelines which should be used fon performing/observing the 
communications in the role plays are: 


(refer to chart) 


1. Was there an acknowLedgement of the feelings or frame of 
neference of the other person? 


One of the first things that we need to do in our communications 
4s to acknowledge the frame of reference or feelings of other persons. 
This can be done in any number of ways. A Simple way to acknowledge 
the perspective of a school official you may be visiting 44 to begin 
by thanking her/him for making time available to see you. (Remember 
that although it is the responsibility of schools to provide comnunt- 
ty members access to school officials, in the official's frame of 
nexerence a meeting may add an additional responsibility to an already 
full schedule. Acknowledging such a frame of reference may increase 
an official's receptiveness to your frame of reference.) 


When it 48 appropriate, it 16 useful to indicate your awareness of 
the other person's feelings or perspectives at several times during a 
meeting or other Lengthy cnteraction. Such an acknowLedgement need 
not keep you from stating your own perceptions or frame of regerence. = 


Be 


2. Was the concern/problem stated dinectly and ina nonaccusatory 


manner? 


When we anticipate a negative or uninterested reaction to a concern 
We ane raiding, we may not state the concern/probLem dinectly, or we may 
state the concern/problem in an accusatory fashion. We are Likely to 
be more effective if the concern/problem is stated dinect2y with an 
objective statement of the source of the data. Cane Should be taken to 
avodd making accusations on to assume a redpondse before there 4s an 
opportunity to Listen to the reactions of others and to Learn more 
about the concetn/problem. Although we should be prepared with strate- 
gies for dealing with a variety of responses, predicting a negative 
Aesponse may Lead us to behave in ways which elicit that response. 


3. 


In individual and group discussions we srequently move to a discussion 
of action alternatives or to a decisionmaking point before agreement has — 
been achieved regarding the nature of the: probLen. Lengthy and evasive 

\ discussion need not be pewnitted to delay necessary action, but it is 
Amponrtant to seek clarification of points of agreement or disagreement 
before decisions are made by either party. Such clarification can facilitate 
the identification of appropriate action strategies. 1{ additional infonrma- 
tion would assist problem clarification or resolution, the information to 
be obtained and a deadline for 4ts procurement should be clearly identified. 


4, Was there a specific 'yesable' request made by either person? 


When you meet with school personel, it 46 not your responsibility 
Xo assume thetr responsibivrities for program development. You may, of 
course, raise a probLem or concern without being responsible for identif ying 
a sokution. However, the degree to which you can make specific recommenda- 
tions oh suggestions ads to the actions which should be taken with regard 
to a particular problem 48 Likeky to affect the probabivity of receiving 
a podctive response to the issue. School personnel, Like any of us, ma 
fail to act if they Lack knowledge or expertise in a particular area; they 
ane more Likeky to act in the face of specific and knowledgeable recommenda-~ 
tions. (It 48 in this area that your knowledge of Title IX and of school 
operations becomes relevant. } 


Tt 48 also important to make sure that the request you make of a member 
of the school staff 4b within that person's scope of authority. (It 48 in 
this area that your knowLedge of school structure should come into play. ) 
Targeting your concern to someone who has the authority to address it ib a 
critical factor in the success of your change effort. 14, when you are in 
the middle of an interaction you discover that your original request 48 out- 
Side that person's sphere of redponsibitity, your 'yesabLe' request to that 
person might be to help you to identify or obtain an appointment with the 
appropriate person. 


5. Was there an effort to establish a follow-up comnitment beg ore 
. @ g the meeting? 


When meeting with school personnel, it is useful to establish some form 
of follow-up commitment before concluding the discussion. This could be a simple 
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follow-up of telephoning someone to provide them tnformation or to 
obtain a tiedsponse, on it may be a follow-up meeting with others, the 
devefopment of a report, or the further clarification of a concern/. 
problem. If school personnek do not initiate a suggestion for a 
follow-up action, the parent/community person might suggest such 
action. In this way schooL personnel. are reminded of the need for 
eae and of the community's continuing interest in this concern/ 
problem. 


* 

"At this time we're going to ask you to move into grups of 8-12 
persons, and take turns role paying the situations provided on 
Community Worksheet 4. Those who aren't involved in a roke play should 
observe and answer the fiw five questions which appear on page 2 of 
Community Worksheets 5-8. Remember that Community Worksheets 5-8 
provide an analysis for each of the role play situations. 


mary attention 
nity to read 
asked on the 
first page of Worksheets 5-8. 
"After you've moved into your small groups, we're going to ask 
you to do the following: < 


- obtain two persons to volunteer to role pay the first situation 


- allow a few minutes for the persons to nole play the situation 
(about 3 or 4 minutes) , 


- spend a few minutes in discussing the role play--its strengths 
and 4t& weakness es 


- move on to noLe play the next situation with two other persons 
and follow the same procedure 


"Those persons not involved in the role play should observe and 
complete the questions which appear on Community Worksheets 5-8 for 
observing the role play. These observations serve as the basis of 
group discussion regarding the roLe play. We'Le have about 35 minutes 
for this activity; complete as many sdtuations ad possible white ° 
allowing adequate time fur group discusston. 1 you have questions 
please geek free to ask them.” ; 


Although all participants should be encouraged to participate as 
"players" in the role plays, adequate time should be provided for 
fruitful discussion of each completed role play. This may mean limit- 
ing the number of role plays that can be completed within the time 
allocated for the exercise. -If experienced group facilitators are 
available, the session facilitator may wish to assign a group facili- 
tator to each group. These group facilitators should ensure that 
most of the members of the group have an opportunity to participate 
and that the "feedback" or comments to the role players are useful 
and specific. 
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If the total neinoee of participants is smal] (less than 16), the 
facilitator may wish to Conduct the activity with the total group. 


The facilitator should ‘Sirculate among the groups and ensure 
that they are moving ahead wit , the role plays. Groups should be 
reminded periodically of the time Nemainiune for the exercise. 


C. Total group processing (10 minutes) 


At the close of the small group activity, the facilitator should 
process the experience in the total group. Questions which can guide 
the processing of the exercise include: 

! 

@ How easy was it for you to identi fy goats for school change and 

to communicate those in your role plays? 


@ How well were the five guidelines on the chart observed during 
the role plays? 


Did the players’ 


enter the frame of reference of the other person? = 
state the problem/concern directly in a nonaccusatory mariner? 
clarify points of agreement and disagreement on the. pfoblem? 
make a "yesable" request? 

establish some type of follow-up action? . 
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@ What communications skills were most difficult? 
{ 
e What alternative actions could be taken by community ‘members to 
deal with the concerns/problems other than the meetings with 
school personnel which were role played? 


After some of the questions have been discussed in the total groups 
the “Sample Situation Analysis Worksheets" (Conmunity Worksheets 5A- = | 
8A) should be mentioned by the facilitator. The session facilitator : 
should explain that the participants may wish to compare their responses 
with those provided on Community Worksheet SA-8A to gain some additional 
ideas as to the Title IX implications and alternative strategies. If 
time permits, such comparisons may be made in the total group. 


In summarizing the activity, the facilitator may find it useful 
to make comments such as oe fol lowing: 


"In this activity, you “have had an opportunity to utilize a 
multipliecty of skills which may be required of you as you monitor 
Title IX implementation and efforts to achieve sex equity in schools, 
and re you seek, as community members, to bring about change in chooks. 
You have: 


@ applied your knowledge of Title IX requinements to day-to-day 
School situations 


@ applied your knowledge of schook structure and operations and 


of Tite 1X/sex equity issues to the identification of change- 
goals for schools 
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6 applied your knowledge of community organization and resources 


to the identification of action alternstives for community 
members / groups. 


© applied your communications skills to a typical schoot/ 
community interaction which might arise during Title 1X:mont- 
toring and community action efforts 


If you ane to work effectively for sex equity in education, you will 
need to utilize all of these skitls in your home community. 


"In this activity, you were reacting to situations which we 
suggested to ucu. In the next activity, we would Like to give|you 
an opportunity to bring some of these skills to bear on. Situation 
of your choice, one which you may identify in your oun communtiy. 

We would also Like to suggest to you a spectgic method which you may 
use to begin to plan change-ef forts <n your own community. _ 


"Begone we do, however, Let's take a 19 minute break.” 


BREAK TIME REQUIRED: 10 MINUTES ° 
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ESTABLISHING CHANGE-GOALS AND ANALYZING ACTION 
ALTERNATIVES TIME REQUIRED: 35 MINUTES 


th) Introductory comments--"Establishing Change-Goals" (15 minutes) 


B) Small group activity--"Analyzing Change Strategies -- 
Force Field Analysis" ° (10 minutes) 
(C) Total group processing (10 minutes ) 


Purposes of the activity: 


The purposes of this activity are: | 


e to review with participants a method for formulating goals relating to 
Title IX/sex equity for the schools in their community 


e to assist participants in the analysis of possible action strategies 
Materials needed: 
For participant use: 

e'Analyzing Change Strategies-- Force Field Analysis"--Community Worksheet 9 
For facilitator use: 


e chart on "Analyzing Change Strateyies--Force Field Analysis" (a reproduc- 
tion of Community Worksheet 9) 


Facilitator preparation required: 
The facilitator should: 
e thoroughly review this total Session 9Utline and all participant ae 
@ prepare chart (on newsprint, transparency, or chalkboard) on 
"Analyzing Change Strategies--Force Field Analysis" (reproduce Community 
Worksheet 9 in chart form) 
Procedure: , 
A. Introductory comments--"Establishing Change-Goals" (10 minutes ) 
The purpose of this agtivity is to provide participants with a technique 
for establishirg goals for change in schools and for identifying possible commu- 
nity action alternatives. The work completed during this activity will be trans- 
lated into the initial action plans to be developed in the following activity. 
Before beginning the introductory comments, the facilitator should display the 
chart on "Analyzing Change Strategies--Force Field Analysis." 
Sugges ted introductory coments: 


"In this activity, we'd Like you to begin to become more specific in thinking 


about your oum involvement within the schooka in your comune: Tf we are to be 
\ 
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effective in working as community change agents for sex equity in 
education, we need to be clear about our goals, and to spend the time 
and effort necessary to develop systematic plans for the actions which 
we wish to take. This next activity focuses on the ways we can begin 
to develop change-goals for our schools and analyze the types of 
actions that we might take as community members to influence schooks 
to achieve these goaks. 


"The common goal for all persons involved in this workshop 44 
the implementation of Title IX and the attainment of sex equity. This 


| general goal guides all oun efforts, but it is necessary for us to 


\ 
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select more specific goals as a means of ee for 
our change efforts. These might be our goals for achieving sex equity 
in schools, our goaks for organizing community resources, or our goats 
fon personal growth as change agents. Examples of spectfic change - 
goaks we might select for our school districts are: 


e to increase the district's budget for girls’ interscholastic 
Sports programs 


@ to influence the district to adopt a strong teaining and rechutt- 
ment program for women and minorities in educational admintstra- 
tion ; \ 


to involve teachers and Librarians in an analysis Of SxS 
and naciam in books and the development of nonsexist, nomactst 
nesources for students and stags 


@ to elect informed persons who arc, committed to race and sex 
equity to positions on the school board 


to ensure the appointment of persons committed to nace and sex 
equity to school advisony committees, e.g., the Vocational 
Education Advisory Committee 


e 


These and many mone needed changed can serve as goaks for our efforts 
in improving Schools in our comunity. 


NE, tabLishing- our goaks 4s the most fundamental step <n planning 
our community action efforts; our goals should provide direction for are 
of owr subsequent planning and action activities. Beccuse of the‘ 
Ampcrtance of this step, Let's spend a minute considering the ways in 
which we set goals. 


- "The first step is identifying a problem area. This may be done 
through the monitoring process we discussed in Session A. For example, 
if we discovered through monitoring that girls are not provided equal 
opportunity in interscholastic athketic programs this might be our 
problem area. 


"The second step is to clarify our specific goal for the eLimina~ 
tion of the problem. 1 we identify unequat opportunity in inter- 
scholastic athfetics as the area in which we wish to focus, one 
Specific goal fon alleviating this inequity would be to increase the 
district's budget atLocation for gints' interscholastic athtetics. 
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"The thind step is to refine our goak to the point where it is 
udsefur for planning purposes. In onder to make certain that we have 
a goak useful for pkanning it 18 helpful to ask ourselves five 
questions .* \ 


What is to be chas ed? In our example, this 'what' would be 
the gints' athtezic budget. 


Who 48 to be changed? To answer this question we need to further 
spectéy our goal. The 'who’ to be changed would probably 
be the schoo board members who are responsible for budget 
decisionmaking. 


How wt the change be achieved? Budget allocations usually 
require a formal action by the school board; the 'how' in 
this case would probably be through formal budget action, by 
the schoo2 board. The 'how' might also refer to the degree 


of tncrease desined--for example, 40 percent. 


When will the change occur? Again we need to further specify 
our goal. e next year's budget would be one possible 
‘wnen' answer. 


Where will the change occur? The answer to the question can be 
simplhe in ZhiS case--our oun school district." | 
/ 
At this point the facilitator should move to the chart and write 
a revised goal statement incorporating these answers. SheVhe may do 
so with the comment: ; 
| : 
"Let's unite our Specific goa? on this sheet and make sure we 
answer all of these questions. It jae this way: 


To dncrease by 40 percent, through’formal budget action of 
the schook board, next year's budget allocation for gints! 
Anterscholastic athletics. . 


A goal unitten tn this fashion 44 useful because it is specific 
enough to: 


¢ help you in planning actions for its achievement (you now 
know the target for your actions--the schooLboard--and a time- 
Line for thetr <mplementation-- before next year's budget 
enactment) ~ 


@ enable you to know when you've accomplished your goal 


"Specifying our change-goat is only the first step. It is then 
necessary to analyze the goak and the change desired before developing 
Spect{ic action plans. One method for analyzing the change is known 
as force field anakusis. This technique, developed by Kurt Lewin, 
provides a method of analyzing the various forced which assist or in- 
habit change. Lewin, a soc al psychologist interested in understand- 
ing how change could be planned and maintained, believed that personal 
and organizational behavion was the nesult of a field of forces upera- 
ting on that person on organization." (The facilitator should post the 
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Force Field Analysis chart at this point.) 


"This balance of forces results from the operation of opposing 
pressures for ‘various behavior. You can see this balance illustrated 
on this chart. Forces which work to bring about a partinular change 
behavior. on condition are known ads driving forces. Forces which 
operate to maintain the curment behavior unchanged are known ad re~ 
stnaining forces. If the strength of the two sets of forces in 
a field is about the same, no change will result and the status quo 
wile be 


vue 

"Tf ‘lohenge.is to oceur, the balance of the field must be attered: 
the driving forces operating for change must be strengthened or the 
nestraining forces operating to maintain the status ‘quo be weakened. 


"Fon example, if our gaat is to increase the district budget for 
girts' interscholastic sports, what would be the forces that would 
assist this change? (At this point, the facilitator should refer to 
the chart and record the examples of driving forces as she/he speaks 
each one.) Some of these forces might include documentation of in- 
equality between the dnterscholastic. sports programs for females and 
males, the support of community members committed to change, demon- 
stration of the intrrests_of female students, the prohibctions of 
the Tite 1X regulation, etc. These are examples o driving forces 
which assist.uds tn achieving change. 


"Similarly, it 4 important that we analyze the restraining forces 
that inhibit change. What types of restraining forces would we be 
Likely to encounter 44 we attempted to secure an increase in the schook 
budget for the gints' interschokastic sports program? , 

/ 


(The facilitator should wait for suggestions from particinants 
and place them on the chart. If none are forthcoming, she/he should 
suggest and list the following or others which are appropriate. ) 
Likely restraining forces might be: | 


- the negative attitudes of doird members and athketics stag 


the negative attitudes of ecmmunity members 


- fear of unknown problems, e.g., make and female staff dealing 
with probLems of working with apposite sex students and staf§ 


~ fear that adding funds for ginls' interscholastic sports budg- 
et will be detrimental to the boys' interscholastic sports 
budget 4 


"Ance we've identified the various forces that work toward change 
(driving forces) and the forces that retard the desined change (re- 
straining fonees), thin we have to identify the action steps that we 
can take to Strencthen the driving forces and weaken the. restraining 
forces. 
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"It Should also be pointed out that. change may be accompeished 

when c-ther\ events change the meaning of the various forces. For example, 
dome persons were concerned about sex discrimination in schools before 
the enactinent of Title 1X. In those schools and communities where there 
were a sufficient number of forces to support change efforts to eliminate 
such discrimination and bias, we found the beginnings of change. In most 
Andtances, however, the number of persons committed to change efforts was 
not sufficient to nesult in Schoolwide change. 


"When Title 1X was enacted and, more specifically, when the Title 
IX regukation became effective, the field of forces and the meaning 
of those forces changed. 14 was no Longer simply a matter of personal 
choice as to whether on not steps Should be taken to eliminate sex 
discrimination, 4t was a requirement for the school district. It was 
no Longer a matter of personal choice to examine the evidence regarding 
sex discrimination, but rather a necessity if one was to continue to. 
function effectively as an educator. This development created a change 
in the field of forces and changed the relative weights of the driving \ 
and restraining forces which continued to exist. \ 


"Wonksheet 9, entitled "Analyzing Change Strategies--Force Field 
Analys44' provides ud with a guide for identifying the change we wish to 
make and identifying strategies which may be used in accomplishing change. 


"Onee we have established our change goak and identified the forces 
which can assist on retard change, we must then develop specific plans for 
change. After we've identified and analyzed our goals and the available 
ime we'll incorporate these into initial action plans for achieving 
our goals, 


"At this time we'd Like you to begin with Community Worksheet 9 and 
work through an example of how you can use force field analysis. Would you 
foun groups of 44x and do the following: 


e select a change goak for schools which the group might consider 


@ ‘brainstorm’ within the group as miny examples as you can of drivdrig 
and restraining forces relevant to the change goal 


o identify actions on steps you can take as community members to strength- 
en the driving forces or to weaken the restraining forces” 


B. Small group activity-~"Analyzing 
change Strategies--Force Field 
Anaiysis"” (10 minutes) 


Participants should be assisted to form groups of six and move ahead 
with the force field analysis. The facilitator should Suggest that 
participants from the same community may wish to work together. The session 
facilitator(s) should move around the room to ensure that groups under- 
stand the process and are able to complete the analysis. 
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C. Total group processing (10 minutes) 


When the small groups have had enough time to complete their 
analysis, the session facilitator should process the activity in the 
total group. Questions which might be raised with the group are: 

e What types of goals did you select? \ 


@ How well were you able to complete the analysis? 


e@ What steps were easiest to complete on the sheet? What steps 
were most difficult? 


@ How could you use this technique for other change goa 1s? 


The activity should be closed by pointing out that the technique 
of force field analysis may be used to analyze any changes which may 
need to be made. The facilitator should also suggest that participants 
will have an opportunity to extend this activity into an initial 
action plan for their’schools during the next exercise. 
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V. ACTION PLANNING AND IMPLEMENTATION TIME REQUIRED: 40 MINUTES 


\ (A) Lecturette--"Action Planning and 


—" 
; Implementation" ( 5 minutes ) 
'(B) Individual activity--"Action 
Planning Guide" ee Le 
(C) Small group discussions 20 minutes 


(D) Total group processing - (5 minutes) 
Purpose of the activity: ' 
The purposes of this activity are: 


@ to provide participants with an outline of steps which may be 
used in action planning and implementation 


@ to provide participants an opportunity for initial development 
of an action plan for influencing schools for change toward sex 
equity 

Materials needed: . / 
For participant use: 

e "Action Planning Guide"--Community Worksheet 10 
For facilitator use: 

@ newsprint and marker or chalk and chalkboard 
Facilitator preparation required: 
The facititator(s) should: 


° @ thoroughly review this total session Outline and all participant 
materials 


@ review suggested lecturette and comments and adapt them to 
accommodate unique group needs and facilitator style 


Procedure: ‘ 


A. Lecturette--"Action Planning and 
Implementation" (10 minutes) 


This lecturette outlines an approach for planning community action 
efforts, an approach which underlies the worksheet used later in the 
F session. The facilitator snould fee? free to elaborate on the steps 
of the process or to add other formulations of the change process. 


Suggested lecturette: 


"During the Last activity you spent time selecting a desined 
change for your schools and beginning to identify the types of actions 
which could be taken to bring about that change. This technique of 
force field analysis 4s a method of developing action goats and begin- 
ning to evaluate the types of strategies ar ale used to achieve 
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these goals. It is especially useful as you begin to plan action 
programs on when you need to sokve problems which may aise as you 
dAmpLement your plans. 


"At this time we need to examu.. the other steps uhrich are 
necessary for effective action planning. There are many ways of 
describing the steps of action planning, and you may wish to ‘expand 
on those we'kl be discussing. Although there <6 no single method 
you Should use in action planning, use of some type of planning 
method is a crucial step in impLementing effective change efforts. 
The more specific your plans can be, the greater the Likelihood of 
effective implementation and ultimate success. . 


"Action planning serves two prtmary purposes: 


@ Action planning provides a method of testing the reatity of 
our plans and what we hope to accomplish. 


"One of the best ways to test the feasibitity of the Stnategies 
we've identified and the plans we are developing 44 1 see 4f we can 
specify the steps that need to be taken to implement them, the persons 
who would be responsible for completing these steps, the financial 
corsidenations invokved in these steps, and the tinielines which should 
be necessary to. adapt or modify our plans. 


@ Action planning provides a method of organizing and coondina- 
ting human and financial resources which are dnvokved in the 
change ef fort. 


"Change in schools is usually the result of multiple actions or 
intewentions. When planning a change effort, it is often necessary 
to involve numbers of people and to coordinate the activitis of these 
persons. The action plan provides a method of coordinating the activi- 
ties of a number of persons and communicating plans and responsibclities 
to all persons involved in the effort. 


"what then ate the steps for action planning and AmpLementation? 
One method of thinking about action planning and AmpLementation 4 
to organize them into give steps. You can follow these steps by re~ 
ferring to the first page of Community Worksheet 10, entitled 'Action 
Planning Guide. ' 


Step One--identify the problem - assess your Antenrests 


collect information 
find out who's interested 


Step Two--devebop a plan -~ formulate your change-goul|s) 
: - analyze the forces for and against 
change «| 
- identify possible actions/strate- 
gies 


select action steps 
assign responsi bilitis 
- develop timelines 


fo 


prepare for the specified actions 
ee the right people 

Anvolve rAekevant groups 

continue to coklect information 
continue to 245255 plan 

make necessary modifications/ 
adaptations 


Step Three - do your homework 


Step Four ~- implement your plan ~~ carry out specified actions 
- adapt plans if necessary 


Step Five ~- evatuate and follow- 
up 


assess the outcomes of your actions 
(positive and negative) 

- ddentify necessary follow-up steps 
- determine the goals for the next 
actions 


"These Steps may be expanded on simplified depending on the goal 
to be achieed. Community Worksheet 10 provides some of the specific 
questions you'Ll need to ‘consider in developing your action plan. 


"Now we'he going to ask you to Spend about 10 minutes individually 
as you begin to develop your action plan. Focus on working through 
steps one, two, and three in a general fashion. Then we'Le ask you to 
join a smafl group as you compare your plans and provide each other with 
ddeas and suggestions. 1 other persons from your community are here 
at the workshop, you may wish to work together." 


B. Individual activity--"Action 
Planning Guide" (10 minutes) 


The facilitator(s) should be.available to provide suggestions, 
answer questions, and urge participants to be as specific as possible 
while developing their action plans. Participants should have encugh 
time oo writing steps one through three of their plans (about 10 
minutes). 


C. Small group discussions (20 minutes) 


Participants should be asked to form groups of four to discuss their 
action plans. Persons from the same community should be encouraged to 
work together. In the small groups participants should be encouraged 
to: : 


@ assist others to develop their plans by providing ideas for 
activities, programs, and resources 


@ provide "feedback" to each other as to the specificity or 
awpropriateness of their plans 


The facilitator should make an effort to give supportive comments 
and to encourage constructive comments from others. 


D. Total group processing ( 5 minutes) 


After groups have had an opportunity to discuss their plans in 
small groups, the facilitator should process the activity in the total 
group. ae 
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Questions which could be asked include: 
e What types of goals did you select? 
@ What strengths do you see in your plans? 


e What types of problems do you anticipate in implementing your 
plan? : 


After the facilitator has some idea as to the content of the 
plans, she/he should make the following points: 


® The worksheet is your first draft of your action plan. It is 
probable that you will need to continue to rethink and specify 
your plan in further detail. 


e You may wish to identify persons with goals similar to yours 
and seek them out during informal times of the workshop as a 
means of testing and refining your plans. 


oe 


VI. SUMMARY AND CLOSING TIME REQUIRED: 15 MINUTES 


(A) Summary comments ( 5 minutes) 
(B) Completion of evaluation sheets ( 5 minutes) 
(C) Closing comments ( 5 minutes) 


Purpose of the activity: 


The purposes of this activity are: 
e to provide participants with a summary of Application Session B 


e to provide participants with an opportunity to evaluate the 
activities included in Application Sessions A and B 


e to provide closure for the Application Sessions for Community 
Groups and preparation for the third Generic Session 


Materials needed: 
For participant use: 
e "Workshop Evaluation Form" --Communi ty Worksheet 11 


For facilitator use: None 


Facilitator preparation required: 
The facilitator(s) should: 


@ thoroughiy review this total session Outline and participant > 
materials 


@ review suggested comments and adapt them to accommodate unique 
‘group needs and facilitator style 


Procedure: 
A. Summary comments ( 5 minutes) 


The summary comments should provide participants with a review of 
the major purposes of the Application Sessions for Community Groups 
and reinforce the major learnings of the session. Comments such as . 
the following would be appropriate: 


"These appkication sessions have focused on the change agent role 
that persons outside the school system must perform if full impLomenta~ 
tion of Tithe IX and sex equity are to be achieved. During the first 
session we focused on the knowledge base-that can increase our effective- 
neds as change agents--knowledge of our school systems, knowledge of 
our communities and thetr resources, knowledge of Title IX requirements 
and issues related to sex equity in schools, and -knowledge of your own 
skills, goals, and motivations for working to.achieve sex equity in 
Schools. We also examined the process by which the community can moni- 
ton schoola' implementation of Title IX requirements and mechanisms 
which may be used to enfoncé these aequinenents when noncompliance 4s 
Adentified through the monitoring process. : 
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"In the Second session, we have focused on building our skibls as 
community change agents working to achieve sex equity in education, 
SRiLLS Xn: 


@ applying Title IX nequinements to day-to-day schoot/communtty 
Anteraction situations 


@ identifying change goals for schools related to Title 1X/Sex 
equity \ 

@ Adentrfying community action alternatives to influence schools 
toward Sex equity \ 


@ communicating with school personnel\rctating to schooL/communt- 
ty concerns in the area of Title IX/sex equity implementation 


@ Specifying our own goals fon change <n Schools and analyzing 
possible community action-alternatives through the force freld 


analysis process : 


@ developing an initial action plan through which we may imple- 
ment action efforts to achieve our change goats for schools 


"AS you move into this final session, 44 48 <mporttant that you 
hemember these points: . ! 
@ There is a reciprocal relationship between schools and the 
communities in which they erist in that each can facilitate 
on nxetard the development of the o.ther.| 14-schooks are to 
change and to improve, they will require the support of the 
Community. It i6 essential that citizens and community groups 
assume Leadership in articulating change goats for the schools, 
monitoring any actions of Schools toward| these goals, and 
interpreting the need for change to individuals and grcups in 
the communcty. | 


o Title IX is a part og a total program of increasing educational 
equity for all students. The activities suggested should be ~ 
adapted and utilized for achieving equity jon the basis of race, 
curtural background, social class, and physical capabikity. The 
uetimate goal of equity efforts 4s to ensure that atl students 
ame provided with the experiences which wil prepare them for 
equal participation in our society and for maximizing the develop- 
ment of their potentiat. 


@ Those of you in this session are or can berkey Leaders in your 
conmunity. You can play an important role \personally and with- 
in onganizations you represent in achieving equity in your 
community's schocls. Your involvement in change efforts can’ 
contribute both to your community and Schodls and to your own 
personal growth.” 
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B. Session evaluation ( 5’ minutes) 


The purpose of this workshop evaluation form is to provide training and 
administrative staffs with information regarding participants’ evaluation of 
the workshop and to identify needs for continued training. and development. 


The facilitator may wish to introduce this activity with the following comments. 


"We would Like each of you to tahe out Community Worksheet 11 which is 
the workshop evatuation form. You will note that the questions provided in 
this evaluation are designed to obtain two kinds of dn formations 


@ Your feedback regarding this workshop--What activities were most ~ 
useful? Which ones were Least helpful? What do you believe you ~ 
gained from the workshop? Your answers to these questions can help 
us to dmprove our future inservice training programs. PLease indicate 
any ideas which you may have regarding activities which could assist 
you and other comunity persons in achieving sex equity. 


@ Your ideas regarding future needs and folLow-up--We are also asking 
you to help us in <dentifying follow-up activities and areas for 
future inservice training programs. Pease indicate any ideas which 
you may have regarding activities which could assist you and other 
Community persons in working with the schools to attain sex equity. 


"Would you take a moment or two now to complete the form and turn it 
4n before you Leave?" 


The facilitator should allow a few minutes for participants to complete 
the evaluation forms. Then she/he should collect the worksheets and answer 
any questions which may have been raised. 


C. Closing comments e 


The closing comments should provide participants with a sense of closure 
for the application sessions and a transition to the final Generic Session. 
Comments such as the following would be appropriate: 

"These sessions have focused on those activities which you as a parent 
and/or member of a community group can undertake to increase educational 
equity within your commnity'’s schoots. Performing the role of change agent 
4n your conmuntty provides three mason satisfactions: 


@ You me developing/extending your understandings of and skills for 
Social change : 


@ You are building a better futime for the boys and girls who are 
now being prepared for their Lives as adults 


@ You are strengthening the denoeratic process which i essential 
to evolution of the crstctutions in owr society - 


"We hope that these Application Sessions have helped you te consider the 
thnee questions which we placed on the chart at the beginning of seston A-- 
your goaks for changing schools, your goals for community action, and your 
goals for increasing your own skills and continuing your personal growth. 


« 


"The next session moves toward an examination of the ways that we can 
extend our personal change goals to a consideration of organizational change. 
During that session we will be‘extending our. knowledge of and skills in the 
change ok growth: process as it rekates to changing organizations." 
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BUILDING A KNOWLEDGE PASE FOR CHANGE 


Participant Materials for Application Session A 
for Community Group Members 


\ 


Prepared for the 
\Title IX Equity Workshops Project 
of the Council of Chief State School Officers 


by the 
Resource Center on Sex Roles in Education 
National Foundation for the Improvement of Education 


CO 
“S 
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INFLUENCING SCHOOLS FOR CHANGE: 
WHERE HAVE YOU BEEN AND WHERE ARE YOU GOING? 


Community Worksheet I 


a 


What do you see .as the most significant changes which have occurred in your 
community's schools related to the implementation of Title IX and the achieve~ 
ment of sex equity?’ 


What do you see as the most important changes which must occur in the future? 


“ 


What steps have you/other concerned citizens or community groups taken in the 
past to bring about changes in schools related to Title IX implementation and 
the achievement of-sex equity? 


~ 


What steps could you/other concerned citizens or community arcups take to 
bring about these changes in schools in the future? 


CW~1 


.- What are your greatest strengths (knowledge, skills, or resources) for 


working as a communi ty change agent to increase sex equity and Title 1X 
implementation in schoolst 


< 


g 


In what areas wainlae you like to increase your personal capabilities 
(knowledge, skills, or resources ) for functioning as an effective 


- community change agent in this area? 


What knowledge, experiences, or skills do you hope to gain from this - 
workshop? \ 


What knowledge, experiences, or skills could you share with others 
in this workshop? 
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ASSESSING YOUR KNOWLEDGE BASE FOR CHANGE 


Conmunity -Worksheet 2 


The following questions are designed to help you to assess your knowledge, 
experience, and skills in working to influence schools for change toward sex 
equity. Such an assessment can provide information which may help you to clarify 
goals ‘for your involvemént in -change efforts, to identify steps which you can 
take to increase your effectiveness in working for sex equity in schools, and 
to evaluate your-progress in your activities. 


There are no "right" or "wrong" answers to’ the questions. They are provided 
only aS a means of stimulating oar thinking about your knowledge‘ in the follow- 


ing areas: 


@ knowledge of the structure and operation of schools in your community 


@ knowledge of the community--its organizational, human, and financial 
resources ~ 
@ knowledge of the present status of Title IX implementation, of the : 
specific ways that equity is denied students and employees, and of the 
_, _actions/programs that may be used: for the elimination of inequity 


@ knowiedge of your personal goals; motives, skills, and commitment toward 
working to. influence schools toward sex equity 


Specific questions are provided in each of these four areas. Please read 
through and answer the questions the first time to gain an idea of the types 
of: things you already know, the strengths that you bring to change efforts. 
Then: review the questions a second tim2 to determine the types of experiences 
which you believe could be useful in increasing your knowledge base and subsequent 
effectiveness aS a change agent. . zy 


Knowledge of Schools and School System NES NO 


: i. I know the names of the school board members 
of my community's schools. 


- 2. I've attended a meeting(s) of the school 
- board. " 


- 3. I know the name of the superintendent of 
schools in my community. 


‘4, I know the names of various administrators 
in the central office and individual schools | 
and their major areas of responsibility. 
5. I know the names of officers/representatives | 
of teacher organizations within the district. 


4 
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1. I can identify the organizations in my 
community that have been most active in 
the area of human and civil rights. 


2. I've been actively involved with organizations 
in my community in efforts to achieve equity 
in education (racial-ethnic equity, sex equity, 
equity for the handicapped, etc.) 


3. I am identified as a leader in organi,zati ons 
that have been actively ‘involved in efforts 
_ to achieve equity in education. 
4. I have general knowledge of the educational 
leaders or the persons who influence schools 
in my community. . 
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YES 


6. I have visited a school in my communi ty 
Within the past two years. a see 
‘7. I have served ona school-sponsored advisory - 7 
committee or task force working on-some area 
relating to the schools (e.g., a ‘vocational 
education advisory council, a citizens' task 
force on desegregation, a citizens’ task 
‘force on sex discrimination, etc.) oe ee 
‘ 8. I have been actively involved in a project 
which calls for working with the schools 
-, in my community. ; ae aan 
oa eas 
9. Thave had other experiences which have 
provided ‘knowledge of schools. and the 
school ‘system in.my community (please 
specify) : _—__ = 
In Summary 
I know the structure of the school system: 
1! 2 3 4 5 
“~~ Not at all . ‘ Very well 
I know the personnei and governance of the school system: 
1. 2 3 4 5 
Not at all ~, Very well 
; Raga: 
x = 
Knowledge of My Community ES NO 
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5. I have personal experience in working with i“ . ee 
educational leaders or the persons who 


influence schools in my community. | # 


6. I have knowledge of the organizational 
resources in my ceeminiey inane. 
programs, publications, etc.). 


7. I have had other experiences which have 
provided knowledge of my community and its 
organizational, leadership:and financial 
resources (please. specify): 


ae 


In: Summary 

I know the organizations/ individuals who occupy leadership. scat in my 
em 

1 2 3 4 5 

Not at all Very well 


I know the organizational, human, and financial resources for my community 
which are most relevant to educational concerns: 


nee 2 3 4 5 
Not at all.. Very well. 


Knowledge of and Experience with Title IX Implementation and Sex Equity Concerns 


Title IX Implementation YES NO 


1. I have a good working knowledge of Title IX 
and its implications for schools. 


2. I have reviewed the nondiscrimination policies 
of my community's schools. 


3. I know the name .of the Title IX coordinator for 
my community's schools. 


4. I have attempted to obtain a copy of the institu- 
tional self-evaluation of my community's say 


5. I have reviewed the institutional. ‘self- evalua- 
tion of my community's schools. / 


/ 
6. I have attempted to obtain a copy of the Title 
IX grievance procedure which has been adopted by 
my community's schools. 
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- §. I have had other experiences which have provided 


| Yes. * NO 
7. I have reviewed the Title IX grievance procedure 
, being used by my community's schools.. 


8. I have requested/reviewed reports of Title 
IX implementation ‘activities in my.community's. 
.. schools. < 
f 
9. I have had other experiénces which have 
provided ,knowledge of Title IX implementation 
in schools in my community (please specify): 


= 


I have general knowledge of the Title IX regulation and its implications 

for schoojs: . 

1 2 3 4 5 ' 

No knowledge Extensive knowledge 


I have ‘specific knowledge of the Title IX implementation and other steps 
which have been taken in my conmunity's schools: : 


‘ 


3 4 | 5 
No- know} edge Extensive knowledge 
Sex Equity Concerns — | r NO 


]. I have personal knowledge (through experiences 
with advisory groups, -community..change efforts, ’ 

. or personal experience) of sex discrimination 
and/or ‘sex bias in my community's schools. 


2. I have secondary knowledge (through reports of 
others, knowledge of studies, student accounts, 
etc.) of sex discrimination and sex bias in my 
community's schools. 


3. I have worked with a community group(s) that has 
been working to change’ schools with respect to- 
sex equity. } 


4. I have organized/trained others to work for - 
equity in schools. . / 


me knowledge of sex equity concerns (please 
specify): ‘ 
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In Summary - , é 


I have experience or knowledge about the general , issues of equity in 
schools (race or. sex equity): y 


1 knowledge _ “I great OE of inowledge 


I have specific knowledge of sex Sieerainiation and sex bias and the. ways 
it is oan teet in.schools: 


ic Knowledge A great Tea of kromedae pee 
Know] edge of Personal Goals and Skills 


The reason(s) that I am interested in working to develop nonsexist schools 
in my ems are: 


eee I want my own children to benefit. - 


1 feel strongly that all children need better preparatfon for dealing 
~~ with chenging roles of women and men. / 


__I want to improve the educational services of the aa ( 
I want to work with: my organization and help it achieve its objectives 
~~ (e.g. NOW, AAUW, WEAL, YWCA, NCNW, NAACP, ‘Commission on the Status of © 
Women, professional associations, local groups, etc..). 

___I want to: do something that has lasting aid 


___Other (please specify): 


The skills which I can bring to change efforts include: | 


___I can organize persons to work cooperatively on an area of. common 
~~interest. 


I can identify ‘and involve a variety ‘of communi ty resources relevant 
~~ to efforts to achieve sex equity: 


___I can communicate effectively in writing. 
___I can communicate effectively in large groups. 
___I can communicate effectively in sinall groups. 


I can design research, analyze data, identi fy- conclustons., and develop 
~Treconmendations. 


_.__! have established contact with media resources in my community. 
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My I can provide consultation and ‘vifornation on Federal and State 
nondiscrimination, Jaws and the procedures for using these. laws. 


= I can design and implement specific educational programs to in- 
_. crease sex equity in the schools. 


I can organize and conduct training Programs and workshops deal - 
~~ ing with sex equity in education. 


~~.__I can analyze budget documents and identify areas ; of discrimina- 
~~ tion and/or bias ma student programe or employment. 


I can nas 


_I..can ‘ \ ‘ 


Summar. a ae ; ; \ 
Based on. my assessment, I feel ee 


1. My primary strengths for workin to influence schools in my 
communi ty are: 


4 


\ 


2. I would like to strengthen ny capabilities in the following areas: 


Knowledge: 
Experiences: me 


Skills: 


\ 


3.- Lean do the following things to increase my capabilities in these 
. areas: . 


e 


MONITORING TITLE IX IMPLEMENTATION IN OUR COMMUNITY'S SCHOOLS: 
“ESTABLISHING A BASELINE . 


Community Worksheet 3 


This worksheet outlines an initial structure for monitoring a local 
school district’ S implementation of the requirements of the regulation to 
implement 1 Title IX. It 4s organized around the five required comp Tiance 
procédures specified in the regulation; assessment of a. district's imple~ 
mentation of these procedures can provide valuable baseline data for the 
design of continuing monitoring efforts. 


_ These five compliance procedures include: 
e Notification of policy--School diStricts are required to take specific 
and continuing steps to notify applicants for admission, students, 
\ parents,. employees, and all labor organizations holding agreements 
with the agency of its compliance with Title IX. 


e Desi nation of" res onsible employee--School districts are required to 
esignate at ‘least one employee to.:coordinate. compliance efforts and 
investigate any aeti of discrimination. Students (and parents 
of elementary~sec indary students) and employeés must be notified of 


the name, office address, and phone number of this employee. 


4 


VN 
rocedure-~School districts were: required 


' “e Development of a Mevanc 
to adopt and pu grievance procedures providing for the resolu- 
tion of student ane employee complaints of bias of Title IX. 


e Syniedian of institutional self-evaluation--By July 21, 1976, school 
stricts were required to complete an oe self-evaluation 
which called for the forewing activities: .|- 


: - eva uat ing their: \nolt cies, programs, and shact ices for areas of 
\ _ Roncomp} tance with the Title IX regulation 


- , taking corrective steps to eliminate any discriminatory policies, 
programs, or practices. 


- thking steps to remedy \the effect of any forms of identified dis- 
crimination or aeons with the Title IX regulation 


| 
e Submission of a Title IX com liance assurance form to the Office For 
Civil Rights--School districts must submit assurances of Title IX 
compliance to the dffice for Civil Rights as a condition of Federal | 


funding. Form 639 was developed for this purpose; all districts 
should have this form on file with OCR at this time. 


Effective implementation of these procedures is particularly important 
because these procedures establish a \structure for all subsequent Title IX 
implementation efforts. The institutional self-evaluation should provide a 

_data base from which schools can plan \necessary change efforts and assess 
their progress. The notification of policy and the maintenance of the Title 
IX grievance procedure provide mechanisms for involving all? students and en- 
pipyees in the identification ‘and resolution of Title IX implementation 
problems as they arise. Designation of\a Title IX coordinator should ensure 
that at least one employee is responsible for the systematic monitoring of 
implementation on a continuing basis. 
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“School statf members, etc.) or methods of obtaining Information which you 


® flote: Substantive questions which may be utilized in assessing compliance 


Substantive areas for monitoring are suggested by the areas delineated 
in the section of this checklist entitled “The Self-Evaluation--The Content." 
These reflect major school program areas in which continuing monitoring is 
likely to be required.* z 


It is recognized that it isunlikely that you will know answers to 
all of the questions; they are intended-to help you to determine the 
further information you need for identifying action priorities for your 


schools. When you do not know the answer to a:question, try to identify 
sible sources of information (such as school records sublications,- 
might utilize in seeking the answer to the question. By using the worksheet 
in thic way, you can identify not-only the specific Title IX-related in- 


formation which you will need to assess compliance, but also the information 
On sources and methods for data collection which you will ‘need to increase 


your monitoring effectiveness. = 


.2' The questions on the checklist may also be used outside the workshop 
to assist you in collecting and analyzing data regarding Title IX implemen- 
tation in your community's schools. ° | . 


Some of thé.questions reflect actual compliance requirements specifjied 
in'the Title IX regulation; others reflect steps which are not explicitly. 
required by the regulation but which are basic to effective implementati'on 
of the required compliance procedures. If you are using this worksheet {as 
a basis for communication with schools, you should be aware of this dis- 
tinction. The minimal compliance requirements are those which are speci- 
fied in the Title IX regulation itself; if you are in doubt as to the origin 
of any question, you should refer back to the summary of the regulation 


provided in the Participant's Notebook. 


\ , “\ ‘ ‘ 
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with various programmatic provisions of the Title IX regulation 
are contained in “Evaluating Title IX Compliance in Your School 
District: An Intrdductory Checklist for Community Groups," which 
is provided in the reference,materials accompanying these work- 
sheets. 


\ 
my 
\ 


Notification of Policy 


annually receive a notification of the 


and nondiscrimination on the basis of 
; sex? 


la. Have labor organizations and district 
' subcontractors received a notification 
of. agency nondiscriminat ion policy? 


: 3. Does the nondiscrimination policy of 
"* the agency appear in official publi- 
cations and documents? 


j Designation of Responsible Employee 


ne 


“Have -atl-students—and-emptoyees -been 


1. Do .all parents, students, and employees 


district's policy of Title IX compliance 


. 


~< 
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Source for/Method of 
Obtaining Information 


r provided with the name, office address, 
and phone number of the Title IX co- 
ordinator? 


2. Have the job responsibilities ‘of the 
Title IX coordinator: been clearly 
specified and communicated to. all 
staff, students, and parents? 


Dével opment of a& Grievance Procedure 


. - 1. Has your district adopted aid publ i shed 
a grievance procedure? 


‘“ 


2. Does your school's grievance procedure 


the procedures to be observed in the 
following areas: 


- the processing of grievances? 


- basic guidelines and/or procedural 
rights? ' 


AON 


generally known to employees, Students , 
and parents? 


. 
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contain sections or portions which specify 


~ the initiation and filing of grievances? 


3. Is the existence of a grievance procedure 


i 


\ a A 


4 . Source for/Method of. 


Completion of Institutional Self-Evaluation Yes No Obtaining Information 


1. To the best of your knowledge, has your 
district completed a2 Self-evaluation to | 
identify and correct any sources of \ 
possible noncompliance'with the require-~ 
ments of the Title IX regulation? 


2. Have you examined.a copy of the self- 
evaluation or of the description of 
‘modifications and remedial steps 
taken as a result of the self- . 
evaluation? y 


3. Who was involved in the institution- ~ / 
al selfrevaluation? 


fg 
~ ~- Members,“of governance 
Administrators \ 
Instructional: staff 
Counseling staff 
Students a —_ ~~ “io ee 
Community representatives 
Others : 


The Self-Evaluation--The Content 


1. Does the institutional self- 
evaluation: specifically cover: 1 kk 


@ student. access to courses: 
- Course admission requirements? \ 
- graduation requirements? 
~ disproportionate course 

enrollments? 

@ vocational education: 
- programs? 
- materials? 
- tests and instruments? 


e student treatment: 


behavior ‘and dress codes? 
-. = extracurricular activities? 
employment assistance? 
health services/insurance 
benefits? 


we = —_—= 


honors and awards? 


** Note: The first step for obtaining this information would be to obtain 
a copy of your district's institutional self-evaluation. On these 
items you may wish to consider ways of obtaining information which 
would make it possible for you personally to assess sex equity in 
each of these areas. 
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Source for/Method of 
Yes No Obtaining Information 
@ policies, programs, and practices 
related to student marital or 
parental status? 


aor 
@ athletics andi competitive sports? 


- student activities and progams? 
personnel practices? | 


@ financial assistance to students? 


@ employment policies and A aaa 
related to: \ 

- recruitment/selection? - 

- promotion, tenure, layoff, 
application of nepotism policies? 

‘rates of pay; extraduty compen- , : 
sation? re a | 

= Job assignments and classification? ee 

~ fringe benefits? ne 

~~ leaves of absence, including child- ~~ 

bearing leave? 

- terms of collective bargaining’ 
agreements? 


2. Does your school's self-evaluation clear- 
ly specify the documents, publications, 
etc. which were examined during the re- 
view process and indicate the criteria 
used in examining each? 


3. Does your school's institutional self- 
evaluation include objective data to 
support its conclusions, e.g. 


\- list of course enrollments by sex? 
- description of athletic programs 
by sex? 
- surveys of student athletic interests? 
- analysis of disciplinary action by = ©9=.  —™— 
sex over a specified period of time? 
P - listing of. texts and counseling instru- ee ee 
ments used, with information on ‘| 
male/female norms, scales, etc.? 


\ ' 
peas — — 
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- other (please list) ; 


| 
| 
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Source. for/Method of 
Yes No. Obtaining Information 


4. Does your school's institutional self- ~ 
- evaluation specify actioris taken/to be 
taken whenever noncompliance is 
identified: 


- corrective steps? 
- remedial steps? 


5. Are these steps generat ly: 


- appropriate? Z 
- sufficient? 


The Self-Evaluation--The Process 


1. Are the procedures and criteria used 
in the self-evaluation clearly 

_ specified? et 

2. Are the persons from whom information 
was requested clearly specified? 


Did they include: 


@ persons with diverse respons i- 
— bilitiés and levels of responsi- 
bility in each of the areas 
evaluated: 


- administrators? 
- instructional/counseling staff? 
- support staff? 


|| 


@ persons representing the various 
schools in the district? 


e students? ‘ 
@ community members? 


3. Were all concerned persons in the 
district notified of the ‘institu- 
tional self-evaluation and in- 
vited to submit any information 


! 
| 
they considered relevant? hes ee 
The Self-Evaluation--Fol1ow-Up - ; i 


1. When corrective or remedial steps 
were required, were timelines and 
staff responsibilities for their 
implementation clearly specified? 


2. Were staff responsibilities for mon- . 
itoring the implementation of these 
steps clearly specified? 
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Source for/Method ef: 
Obtaining Information 
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3. Have all specified steps been im- 
plemented according to appropriate 
timelines? 


4. Are periodic updates of the insti- 
tutional “self-evaluation planned or 
\ conducted? 


5. Is your school's institutional self- 
evaluation or a record of modifications _ 
and remedial steps available for review 
and comment by interested persons? 


N 


Your School's Institutions] Self-Evaluation--Making Improvements 


1. Based on your answers so far, do you see any ways of improving your insti- 
tutional self-evaluation to increase its usefulness in the district? 


Improvements in content: 


Improvements in process: 


Improvements in follow-up: 


2. Is there any further information which would be helpful to you in improving 
your school's institutional self-evaluation? 


Submission of Assurance Form 


1. To your knowledge, has your school sub- a 4 
mitted the assurance form required from the 
Office of Civil Rights certifying Title IX 
compliance? 


Summary and Implications--Your School's Title IX Implementation 


1. After answering the above questions, what strengths can you identify | 
in your schools’ implementation of Tjtle IX? 


2. What weaknesses do you identify jn your schools' implementation of 
Title IX? 


at 3. What ¢ompliance actions need to be taken by your schools? Which of these 
~~ do you see as highest priority? 
/ ; \ 


| 


— and Implications--Your Monitoring Effectiveness 
° Vs eae answering the above questions, do you see any ways of improving 
, your collection of information? 
I 


Improyements in sources of information: 


Improvements in methods of obtaining information: 


“ 


Do you see any needs for improving your ability to analyze the informa- 
tion you've collected? 


What needs do you see for continuing monitoring activities? 
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\ 


_ 


areca Materials for rppication Session B 
for Comunity. Group | Members __ 


Prepared for the see | 
Title IX Equity Workshops Project 
of the Council of Chief St te School Officers | 


by the , 
pecounee Center on Sex Roles in Education’ 
National Foundation for the Improvement of Education 
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INFLUENCING SCHOOLS FOR CHANGE : 
ROLE PLAY SITUATIONS 


Community Worksheet 4 


Situation--Role Play 1] 


_. You requested a copy of the Title IX self-evaluation for your school 
district and were distressed to discover the way in which the district's 
Title IX institutional self-evaluation was implemented.  - 


Each administrator was simply asked to evaluate his or her area for 
violations of Title IX and to write a letter to the Title IX coordinator 
Stating whether any violations were found and what steps were being taken 
to correct the violation. No questions or criteria for evaluation were 
specified. In most cases, the administrators submitted a letter which 
stated that no evidence of sex discrimination had been uncovered;-in a 
few cases administrators said’ that they noted that few girls took shop 
and few boys took home economics, but that they were assuming that this 
was simply a matter of student preference which required no action on 
eT ae 


SS _ - 


On the basis of your experience with the schools you are convinced 
that violations of the regulation could be identified throughout the school 
district. Identification of these violations would require a more complete 
self-evaluation, including analysis of class enrollments, or student and 
employee handbooks, of -allocations of budget, etc. You also feel that this 
more complete self-evaluation should. examine possible racial-ethnic 
discrimination. . 

1 a“ Z 

: When you ask to meet with the Title IX coordinator, and he learns that 
| you want to discuss the self-evaluation, he tells you that he is too busy 
at. the moment and that the evaluation is completed and no major problems 
were identified. Therefore, you arrange to meet with the superintendent, 
Or. Holmes. . : 


The school board in your district approved and appointed a special 
committee to assist in the design and implementation of the Title IX 
institutional? self-evaluation. This committee included two community 
members and several members of the school district staff. When the self- 
evaluation was completed, the school staff disbanded the committee. There 
were numerous remedial actions recommended in the self-evaluation, and 
you feel the conmitteé should be maintained in order to allow the communi ty 


Situation--Role Play 2 : . 


f the administration is that while they appreciate the time and assistance 
Provided by the community members during the self-evaluation, the task of 
carrying out the remedial actions is that.of:the school personnel. Conmu- 
nity members should rio longer have anything to do with Title IX implementa- 
tion. You are going to meet with the president of the school board to ask 


him to reinstate the special committee to.continue Title IX monitoring 
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an official voice in the carrying out of the remedial actions. The position — 


- 


efforts with special emphasis on the identification of needed programs and 
on the provision of information regarding sex equity efforts to the larger 
community. 


as 


Situation-~Role Play 3 


You are aware that there is a sex-stereotyped pattern of student 
participation in extracurricular activities in the high school in your 
town. You go to the principal and point out that the math club, the debating 
team, and the chess club are made up entirely of male students and sponsors 
and that the cheerleading and pep squads, the Future Teachers of America, 
and the staff of the literary, magazine are composed exclusively of female 
students and sponsors. 


The principal's position is that participation in an extracurricular 
activity is something that students do based on their own interests. He 
says that it would be not/only a waste of time to try to do something about 
it, but also wrong to try to manipulate students into participating in 
something they do not really care about. 


‘Situation--Role Play 4 


i 
ui 
SS Pe aa = 


An —— — — ae 


/ 

‘Members of the Education Committee of your community, organization 
have completed a study of sex and race stereotyping in the reading, 
mathematics, and science books for the first eight grades in your communi- 
ty's schools. The committee conducted an extensive analysis of the books 
and found evidence of pervasive sex and race stereotyping, especially in 
the mathematics “and science books. ‘ 


Member s of the committee would like to,make a presentation of their 
findings to elementary teachers who are using the books. After an attempt 
to meet with the superintendent, they have been referred to Ms. Jordin, 
the Title IX coordinator. : 


During a preliminary telephone call to Ms. Jordin, they were told 
that the content of textbooks .and instructional materials was not covered 
by Title IX and there was tittle that could be done. However, after some 
discussion, Ms. Jordin agreed to meet with a representative of the 
comnittee to hear the findings of the analysis. ‘ 
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As you work individually, consider the following: 


.-2,.-What.further information.do- you.need, if any?’ — 


.4. If you don't receive a satisfactory response from school. personnel, what 


INDIVIDUAL ANALYSIS OF ROLE PLAY SITUATION 1 


Community Worksheet 5 


Read through the role-playing situation given and then consider the 
following questions: 


| 


1. In what way(s), if any, does Title IX relate to the situation outlined? 


* 


3. What specific actions or changes would you Tike to see the school district 
undertake? 


| \ | 


actions/alternatives are open to you? 


_After_the role playing, consider the following: 


i e Was there an acknowledgment of appreciation to the 
school representative for making time available or 
was some other effort made to enter the frame of 
reference of school personnel? 


Yes No 


e Was the concern/problem stated directly in 
a nonaccusatory manner? ~ 


te Was there an attempt to Clarify points of agreement 
and disagreement regarding the problem? 


e Was a specific "yesable" request made of 
school personnel? 


e Was there an effort to establish a follow-up 
action with the school staff person? 


SH ae mm ee 


F What were the strengths of the way the situation was handled? 


> 


In what ways could the effectiveness of the conversation have been 
. improved? Z 


; YO 
lies : \ 


‘ 
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INDIVIDUAL ANALYSIS OF ROLE PLAY SITUATION 2 
Community Worksheet 6 


As you work individually, consider the following: 


Read through the role-playing situation given and then consider the 


following questions: ; 


1. 


@ 
ERIC 


In what way(s), if any, does Title IX relate to the situation outlined? 


. What further information do-you need, if any? 


What specific actions or changes would you like to see the school 
district undertake? 


\ oe / 


/ 
/ 


If you don't receive a satistectory response From school personnel, 
what actions/alternatives: ‘areropen: to you? 


ero 
‘. L 
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After the role playing, consider the following: 


@ Was there an acknowledgement of appreciation to 
the school representative for making time 
available or was some other effort made to 
enter the frame of reference of school 
personnel? 


Yes No 


» . \ 
e Was the concern/problem stated directly in 
a nonaccusatory manner? 


e Was there an attempt to-clarify points 
of agreement and disagreement regarding 
the problem? ; 


@ Was a specific "yesable” request made of 
school personnel?* 


ee arr in . . 
e Was there an effort to establish a -follow- 
up action with the school staff person? 


What were the strengths of the way the situation was handled? 


In what ways could the effectiveness of the conversation have been 
improved? 


C.. ! fey 
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\ INDIVIDUAL ANALYSIS OF ROLE PLAY SITUATION 3. - | 


- Community Worksheet 7 


As_you work individually, consider the following: 


Read through the role-playing situation given and then consider the . ! 
. following. questions: a 


1. In what way(s), if: “any, does Re ‘IX relate to the situation outlined? 
| 


— ty . / 


2. What further information’ do’ you need, if any? 


Smee yy 


3. What specific actions or changes would you like to see the school 
aipilbae undertake? 


4. If you don't receive a satisfactory response from school personnel, 
what actions/alternatives are open to you? 
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After the role playing, consider the following: 


e Was there an acknowledgement of appreciation to 
the school representative for making time 

, available or was some other effort made to 

“senter the frame of reference of school 
personnel? 


: e Was the concern/problem stated directly in 
___-a-nonaccusatory manner? 


: e Was there an attempt to clarify points of 
‘ agreement and disagreement regarding the 
problem? ; ; 


@ Was a Specific "yesavle" request made of 
school personnel? : 


e Was there an éffort to establish a follow- 
up action with the school staff person? 


a 


What were the strengths of the way thé situation was handled? 


\ 


In what ways could the effectiveness of the conversation have been 
improved? 
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* INDIVIDUAL ANALYSIS OF ROLE PLAY SITUATION 4 
Community Worksheet 8 rs 


As _you_ work individually, consider the following: 


. Read through the role-playing situation given and then consider the 
f61 Towing questions: 


1. In what way(s), if any, does Title IX relate to the situation outlined? 


2. What further information do you need, if any? 


? 


3. What specific actions or changes would you like to see the school 
district undertake? 


. 


4. If you don't receive a satisfactory response Frat school personnel, 
what actions/alternatives are open to you? 
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After the role playing, consider the following: 


@ Was there an acknowledgment of appreciation to 
the school representative for making time avail- 
able or was some other effort made to enter the 
frame of reference of school personnel? 


e Was the concern/problem stated directly ina 
nonaccusatory manner? ~ ‘ 


: @ Was there an attempt to clarify points of 
agreement and disagreement regarding the 
problem? 


e Was a specific "yesable" request made of 
school personnel? 


e Was there an effort to establish a follow-up 
action with the school staff person? 


———— ne 


What were the strengths of the way the situation was handled? 


In what ways could the effectiveness of the conversation have been 
improved? 

| 

| 
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ANALYZING CHANGE STRATEGIES--FORCE FIELD ANALYSIS 
| 
i 

io 


Community Worksheet 9 


The change that I would like to see in my br related to the implementation of 
| 


t 


Title IX and/or the achievement of sex equity is: 


What is to be changed? 
Who is to be changed? 
How is the change to occur? 
When will the change occur? 
Where will the change occur? " 


1 


Affecting the possibility of this change are the following: 
‘ 
Driving Forces 


Restraining Forces 


O_ 
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Actions that I can take as a community member to: 


Weaken the 
Restraining Forces 
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ACTION-PLANNING GUIDE 


Community Worksheet 10 


Successful community change efforts require careful thought and planning: 


to achieve our goals. 
are necessary in action planning. 
involved in planning change efforts. 


STEP ONE ~ identify the problem 


STEP TWO ~ develop a plan 


STEP THREE - do your homework 


STEP FOUR - implement your pian 


STEP FIVE - evaluate and follow-up 


mMIOOAWO>YS 


> 


» We need to be clear about what we want to accomplish and the ways we are going 
There are many ways we can think about the steps that 
Listed below is one outline of the steps 


~ 


. assess your interests 
. collect information 
. find out who's interested 


A 
B 
C 
A. formulate your change-goal(s) 
B. 
C 
D 
E 
F 


analyze the forces for and against 
change 


. identify possible actions/strategies 
. select action steps 

. assign responsibilities 

. develop timelines 


e 


prepare for the specified actions 
see the right people 

involve relevant groups. 
continue to collect information 
continue to assess plan 


. make necessary modifications/ 


adaptations 


carry out specified actions 


B. adapt plans if necessary 


A. assess the outcome of your actions 
(positive and negative) 
B. identify necessary follow-up steps 


. determine the goals for the next 


actions 


X ~ 


The following questions are designed as.a means of helping you to think 
about each of these steps and to develop an initial action plan. (In the ean 
allotted during the workshop, try to work through the first three steps. You 
should find the questions which pertain to steps four and five useful when you 


. return to your own community..,) : 
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ACTION-PLANNING GUIDE 4 


Step One--Identify the Problem 
A. Assess your interests, 


What are the concerns/problems/ interests related to Title IX 
implementation/sex equity in schools to be addressed in your action . 
plan? 


B. Collect information 


4 


What information is available which either documents the problem 
or provides information as to the actions which should be taken? 


* 


How can it be obtained? 


C. Find out who's interested 


What other groups/persons in the community are interested in the 
problem? 


. 


How can they be identified? 
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Step Two--Develop a Plan 


A. Formulate your change- goals 


That is the goal of your action efforts; what change do you 
bre 


wish your scho a to implement? 


~ 


\ 


= What is your specific goal? Refine your goal Statement 
by answering: 


- What change do you wish to make? 
- Whom do you want to change? 


- How will you bring about the change? 


nS 
? 


ae 


Pa 


- When will the ance be accomp1ished? 


2 
a 


- Where will the change be accomplished? 


“Now, write a goal statement which includes each of the above. 
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Step Two--Develop a Pian 


B. 


Analyze the forces for and. against change 


What are the major forces which can support the change (driving 
forces) or inhibit the change (restraining forces)? 


\ 


Driving forces 


Restraining forces 


Questions. which may assist you in identification of forces include: 


- Who will be involved or affected by the change, and how 
will they perceive it? 


- Who will support change efforts? How will they show it? 


. : Who will oppose changes? How will they show it?. . , 


, \ 
/ > \ _ ‘ 


| / 
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Step Two--Develop a Plan 
C. Identify possible actions/strategies 


“What action steps could be developed by’ community members/groups for: 


Me 


‘Strengthening driving forces | Weakening restraining forces 


(<) 
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Step Two--Develop a Plan 
D. Select action steps 


List the! major action steps identified and the consequences 
of empldying each. 


Consequences ‘ 
Action step Desirable ~ Undesirable 


a 


After evaluating the action steps which one(s) are you going to 
implement? 


CW-10 
(page 6) 


ERIC ns Fy, 


JA FunrText Provided by ERIC 


Step Two--Develop a Plan 


E. Develop timelines and assign responsibilities 


List the action steps which you will utilize to achieve your goal; 
the individual or group responsible for each and the timetable for 
‘completion of each. 
Action” ; Responsibilit Date to be Completed 
\ 
\ 
\ % 
i 
i 
CW-10 
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Step Three--Do Your Homework 


Prepare for the action steps 


What things do you need to prepare? 


See the right people 


_ Whom do you need to see to test your ideas, enlist their cooperation, 
“or inform them of your plans? 


Who will take responsibility for ia these persons? When will 
these contacts be completed? 


Involve relevant groups . 


Which groups need to be contacted/involved in your action efforts? 


How are you going to involve them? By what date? 


Continue to collect information 


What information should be éeltectsd? Who will collect the-data? - 


By what date? 
CW-10 
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Step Three--Do Your Homework 
E. Continue to assess the plan 


* What problems/omissions can you now identify in your action plan? 


she 
3 
wing 


——o ee 


Ne 


F. Make necessary modifications/ adaptations 


What modifications/adaptations should be made in your plan? What 
are the implications of these changes? 


“4 
H ‘ 
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Step Four--Implement Your Plan 
A. Carry out specified actions 


“What portions of your plan were fully implemented? 


/ 


What portions were not implemented? 


B. Adapt plans if necessary 


What adaptations may need to be made? 
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Step Five--Evaluate and Fol low-up 


A. Assess the outcomes of. your actions 
What were the outcomes? 


Positive Negative 


B. Identify the follow-up steps 


What are the next steps for action? 


What did you learn from your experience? 


C. Determine goals for the next actions 
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WORKSHOP EVALUATION FORM 


Community Worksheet 11 


1. At this point, how ‘would you rate your knowledge of Title IX and 
the process by which community persons can work with their schools 


in implementing Title IX and achieving sex equity? > 
extensive understanding little understanding 
some understanding no understanding 
: i 
2. What concerns or questions about Title IX or how community persons can 7 
assist their schools in achieving sex equity have been answered for 
you today? 


i 


3. What concerns or questions about Title IX or how commun ity persons can 
assist their schools in achieving sex equity remain unanswered for you? 


4. Which of the day's activities were most helpful to you? 
5. Which of the day's activities were least helpful to you? 


6. What information, experiences, or activities do you need next in order 
to begin or to continue assisting the schools in providing sex equity? 
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INFLUENCING SCHOOLS FOR CHANGE 
SAMPLE ROLE PLAY SITUATION ANALYSES 


Community Worksheet 5A (through 8A) 


The following represent sample responses or answers to the questions 
posed on the first pages of Community Worksheets 5-8. Each relates to one 


of the role play situations outlined in Community Worksheet 4. They are not | 


comprehensive; they are designed to suggest the types of responses which 
would be appropriate. 


Role Play Situation 1 


Title IX Implications 


The Title IX regulation does not prescribe standards for the implemen- 
tation of an institutional se]f-evaluation. However, it is in the best 
interests of the local district to ensure that sources of discrimination 
are identified. If questions remain as to the adequacy of the institutional 


\ 


self-evaluation, it would be wise to update the evaluation effort. . 


District Actions 
Specific actions for the district might include: 


@ implementation of a training program to train personnel in the 
identification : sex discrimination and bias © 


dy to update the institutional self-evaluation 
1 \data collection and analysis . 


@ organization of 
through addition 


@ formation of a task force which includes community persons with 
expert knowledge iin the area of sex equity to organize and conduct 
the updating of the institutional self-evaluation 

Community Action Alternatives 

Alternative actions include: 

@ organizing information/influence campaigns (mail, telephone, or 
personal calls) to urge school board members to mandate an updated 
institutional self-evaluation 


@ working with a community group or task force to conduct a study of 
Title IX implementation in the schools and publicizing the results 


e identifying specific violations of the Title IX regulation and 
filing a grievance (if permitted by grievance procedure) 


e@ identifying specific violations of the Title IX regulation and 
filing a complaint with OCR 


@ holding community hearings on Title IX implementation in the schools 


cWH5A--8A Edy 
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e requesting clarification of the: person to whom Title IX inquiries, 
should be addressed and/or the responsibilities of the Title IX 
coordinator % 


@ allocating a portion of the library and textbooks budget allocations 


for—the-purehas e-of-nonsex/ st;—nonracist-matertals—§# 


e developing district auidelines for the purchase of nonsexist, 
nonracist textbooks and instructional materials and ensuring that 
they are disseminated to all staff with responsibility for their 
selection and purchase of materials — 


Community Action Alternatives 


Alternative actions might include: 


@ sponsoring a workshdp on bias in textbooks and instructional materials 
for school personnel | 


e working with teacher groups to develop programs of curriculum 
resource development or inservice training which can assist teachers 
in combating race and sex bias 


e developing and disseminating bibliographies or other curriculum 
resources which can assist teachers in combating race and sex bias 


Role Play Situation 2 


Title IX Implications 


Community involvement in monitoring of self-evaluation efforts is 
not required by the Title IX regulation. (Many districts have mandated 
such involvement aS a means of ensuring the adequacy of self-evaluation. ) 
Similarly, there is no legal requirement for a self-evaluation regarding 
race discrimination. 


District Actions 

Specific actions might include: 

e development of an ongoing task force which includes communi ty 
members to monitor Title IX implementation and progress and problems 
related to sex and race equity 


e development of specific advisory committees to assist with various 
aspects of Title IX implementation and sex and race equity programs 


@ development of a public information program to disseminate regularly 


information regarding Title IX compliance and sex/race equity efforts 
to concerned members of the community 


Community Action Alternatives 


Alternative actions include: 
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@ contacting the superintendent and volunteering to establish an ad- 
visory committee(s) to assist with Title IX implementation and sex 
and race equity programs 


- @ urging the school board (through information/influence campaigns) 


to_establish a community/school advisory committee(s) to "watchdog" 
Title IX implementation and sex/race equity programs 


@ convening an independent group to monitor Title IX implementation and 
sex/race equity efforts and to publish periodic reports to the 
community 


Role Play Situation 3 


Title IX Implications 


The Title IX regulation specifically prohibits the differential treat- 
ment of students in extracurricular activities on the basis of sex (§86.3la, 
b). In addition, recipients of Federal funds must take specific and con- 
tinuing steps to notify students of a policy of ndndiscrimination on the 
basis of sex. (§86.9a) 


Because it is unlikely that the total sex-segregated pattern of 
participation would be the result of student interest, consideration must 
be given to the possible effects of past discrimination. Efforts should 
be made to take actions whicl would remedy the effects of past discrimination. 


District Actions 
Specific actions might include: 


@ developing a nondiscrimination policy and/or policy guidelines 
regarding student participation in extracurricular activities and 
disseminating guidelines to aj] students and staff 

e initiating special efforts to recruit students of the excluded (or 
self~excluded) sex into sex-segregated activities 


Community Action Alternatives 
Alternative actions. include: 


@ meeting with school board members and urging that a report be made 
on the Title IX notification procedures and the progress made in 
Title IX implementation 


@ meeting with central office staff and/or the superintendent to 
discuss the problem and urging a district-wide notification of 
policy and other effdérts to eliminate sex segregation in extra- 
curricular activities 


e working with student groups and developing actions to inform female 
and male students of their right to participate in all extracurricu- 
lar activities ; 

i 
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@ informing students and parents of the rights of students to non- 
discrimination and the availability of the grievance procedure 


e informing students and parents of the provisions of Title ix and 
the use of the Federal complaint process 4 


e offering to sponsor demonstration efforts which could illustrate 
nondiscriminatory recruiting and programming of student activities, 


Role. Play Situation: 4 


Title IX Implications 


Nothing in the Title IX regulations requires or prohibits the use of 
particular textbooks or curriculum materials (§86.42). In releasing the 
draft of the Title IX regulation, Secretary of Health, Education, and : 
Welfare Caspar Weinberger stated that HEW was aware of the damaging effects 
of sex stereotyping in textbooks and instructional materials. Coverage 
of textbooks and instructional materials was not included due to possible 
conflicts with the First Amendment. HEW urged that state and local 
educational agencies take steps toward the elimination of stereotyping in 


texthooks. 


District Actions 
Specific actions might include: 


' @ developing a program of inservice training for instructional 
personnel which can assist them in identifying and combating the 
sex and race stereotypes found in textbooks and instructional 


materials 
‘ { 
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